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Abstract: This study aims to analyze Tri Hita Karana-based school leadership 
as a conceptual foundation for shaping elementary school graduate profiles. The 
study employed a qualitative library research approach by examining 
educational policy documents, scientific journal articles, books, and other 
relevant academic publications related to Tri Hita Karana, school leadership, 
character education, local wisdom-based education, and elementary school 
graduate profiles. Data were collected through the identification, screening, 
classification, and synthesis of relevant literature. The data were analyzed using 
content analysis and thematic analysis, while source triangulation and relevance 
checking were employed to enhance the credibility of the findings. The results 
indicate that the three core principles of Tri Hita Karana—Parhyangan, 
Pawongan, and Palemahan—are closely aligned with the dimensions of 
elementary school graduate profiles. *Parhyangan* strengthens faith, moral 
awareness, and ethical behavior; *Pawongan* promotes citizenship, 
collaboration, communication, empathy, and social responsibility; whereas 
Palemahan fosters ecological awareness, healthy lifestyles, independence, 
creativity, and critical thinking. The findings further suggest that leadership 
grounded in Tri Hita Karana provides a conceptual framework for school 
principals and teachers to integrate local wisdom into school culture, classroom 
instruction, co-curricular programs, and students’ daily character development. 
Overall, this study demonstrates that Tri Hita Karana-based school leadership 
can serve as a strategic bridge between national graduate competency standards 
and local wisdom-based education, contributing to the development of 
elementary school graduates who are academically competent, spiritually 
grounded, socially responsible, and environmentally conscious. 
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Introduction 

Elementary education plays a fundamental role in shaping the intellectual, social, 
emotional, moral, and spiritual foundation of students. At this level, education is not only 
directed toward the mastery of knowledge and basic skills, but also toward the formation of 
character, social awareness, cultural identity, and responsibility toward the environment 
(Marliansyah & Suwadi, 2024; Nurrochman et al., 2023). In the contemporary digital era, 
elementary school students are increasingly exposed to rapid technological development, 
global cultural flows, and various forms of information that may influence their attitudes and 
daily behavior (Anggraini et al., 2023; Suparya et al., 2022). This condition creates both 
opportunities and challenges for schools. On the one hand, digital transformation provides 
access to broader learning resources. On the other hand, uncontrolled exposure to digital 
content may weaken discipline, empathy, politeness, social responsibility, and local cultural 
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identity (Raili & Shaddiq, 2026; Rajput, 2026). Previous studies show that the digital 
environment has a significant influence on children’s behavior and well-being, especially 
when it is not balanced with character strengthening (Anbiya et al., 2026; Kankaanranta et al., 
2021; Puspayanti et al., 2023; Rai et al., 2022). Excessive gadget use may also affect 
students’ discipline, responsibility, and social behavior, making the role of teachers and 
parents essential in guiding children’s ethical and responsible use of technology (Faradibah et 
al., 2025; Latuwael, 2023; Macaponggis et al., 2024). Therefore, elementary schools need a 
leadership approach that is able to strengthen students’ character while maintaining harmony 
between national educational goals and local wisdom. 

The Indonesian education system has responded to these challenges through the 
formulation of graduate competency standards that emphasize the holistic development of 
students. The graduate profile at the elementary school level is directed toward the integration 
of attitudes, knowledge, and skills through several dimensions, including faith and devotion 
to God Almighty, citizenship, critical reasoning, creativity, collaboration, independence, 
health, and communication (Handayani et al., 2025; Indriani et al., 2024). These dimensions 
indicate that the quality of elementary school graduates cannot be measured only through 
academic achievement, but also through their ability to live harmoniously with themselves, 
others, God, society, and the natural environment (Nor & Sari, 2025; Sitepu et al., 2026; 
Suryani & Muslim, 2024). In this regard, character education becomes a strategic solution 
because it is a planned process of internalizing moral values in students’ lives, including their 
relationship with God, other people, the environment, and the nation (Latuwael, 2023; 
Mashoedi et al., 2025; Utamirohmahsari, 2024). In addition, local culture-based education is 
important in the digital era because it helps preserve students’ cultural identity while 
strengthening their character through the integration of local values in planning, 
implementation, and evaluation of learning (Dikta, 2020; Sugiyarti et al., 2024; Wijayanti, 
2025). Consequently, the achievement of the graduate profile requires more than curriculum 
implementation. It requires school leadership that can translate educational regulations into 
school culture, learning practices, teacher collaboration, and daily student habituation 
(Anisah, 2023; Firdaus, 2026; Nursobah et al., 2025). 

The philosophy of Tri Hita Karana offers a relevant local wisdom framework for 
strengthening school leadership and character education (Dewi et al., 2024; Gading et al., 
2025). Tri Hita Karana is a Balinese philosophical concept that emphasizes three forms of 
harmonious relationships: Parhyangan, which refers to the relationship between humans and 
God; Pawongan, which refers to the relationship among humans; and Palemahan, which 
refers to the relationship between humans and the environment (Ardiawan & Adnyana, 2024; 
Puspayanti et al., 2023; Rai et al., 2022; Yudiana et al., 2025). In education, these three 
dimensions provide a holistic foundation for developing students who are spiritually 
grounded, socially responsible, and environmentally aware (Astriani et al., 2024; Rai et al., 
2022). The value of Parhyangan is closely related to the formation of religious and moral 
character (Putra et al., 2025; I. A. E. Yuanita, 2024). Pawongan supports the development of 
empathy, cooperation, tolerance, communication, and citizenship (Dewi et al., 2024; 
Wirahyuni et al., 2021). Palemahan strengthens ecological awareness, healthy living habits, 
and responsibility for environmental sustainability (Sedana et al., 2022; Yulia et al., 2026). 
The implementation of Tri Hita Karana in education is considered relevant because it can 
serve as a moral compass that guides students to develop ethical behavior and ecological 
awareness based on local cultural values (Dikta, 2020; Puspayanti et al., 2023). Moreover, Tri 
Hita Karana is conceptually aligned with the graduate profile dimensions because it 
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integrates spiritual, social, and ecological values in a holistic educational framework (Ngurah 
et al., 2025; Puspayanti et al., 2023; Putra et al., 2025). Thus, Tri Hita Karana has strong 
conceptual relevance to the formation of elementary school graduate profiles. 

Previous studies have discussed Tri Hita Karana in relation to character education, 
local wisdom-based learning, school culture, and the strengthening of the Pancasila Student 
Profile (Arimurti et al., 2025; Wirahyuni et al., 2021; Yulia et al., 2026). Several studies have 
also emphasized the importance of school leadership in improving teacher performance, 
strengthening school culture, and supporting character education in the digital era. School 
leadership plays a crucial role in directing, guiding, and motivating teachers to implement 
innovative learning and strengthen school quality (Ariani et al., 2026; Bellemans & Devos, 
2023). Effective school leadership also determines how school resources are mobilized to 
achieve character education goals consistently (Ansori et al., 2024; Masnawati & Darmawan, 
2022). These studies show that local wisdom and leadership are important factors in 
improving the quality of education (Nurjannah & Chandra, 2025; Rohyadi et al., 2025; 
Thohir & Baharun, 2024). However, most previous studies still discuss Tri Hita Karana and 
school leadership separately. Studies that specifically examine Tri Hita Karana-based school 
leadership as a strategic foundation for shaping the elementary school graduate profile remain 
limited. In addition, the connection between the three pillars of Tri Hita Karana and the 
dimensions of the elementary school graduate profile has not been sufficiently elaborated as 
an operational leadership framework. 

Previous studies have discussed Tri Hita Karana in relation to character education, 
local wisdom-based learning, school culture, and the strengthening of the Pancasila Student 
Profile (Arimurti et al., 2025; Wirahyuni et al., 2021; Yulia et al., 2026). Other studies have 
also emphasized the importance of school leadership in improving teacher performance, 
strengthening school culture, mobilizing school resources, and supporting character education 
in the digital era (Ansori et al., 2024; Ariani et al., 2026; Bellemans & Devos, 2023; 
Masnawati & Darmawan, 2022). These studies indicate that both local wisdom and school 
leadership are important factors in improving educational quality (Nurjannah & Chandra, 
2025; Rohyadi et al., 2025; Thohir & Baharun, 2024). However, most previous studies still 
discuss Tri Hita Karana and school leadership separately. Studies that specifically position 
Tri Hita Karana-based school leadership as an operational framework for shaping elementary 
school graduate profiles remain limited, particularly in explaining how Parhyangan, 
Pawongan, and Palemahan can be translated into leadership practices, school culture, 
learning activities, and character habituation. Therefore, this article addresses the conceptual 
problem of how Tri Hita Karana-based school leadership can contribute to the formation of 
elementary school graduate profiles. This problem is important because graduate competency 
standards may remain normative if they are not supported by strong leadership, teacher role 
modeling, contextual values, and consistent school routines. Accordingly, the novelty of this 
article lies in its conceptual mapping of Tri Hita Karana as a leadership foundation that 
connects local wisdom with national graduate competency standards at the elementary school 
level. 

 
Research Method 

This study employed a qualitative library research design (Sari et al., 2022). This 
design was used to examine, interpret, and synthesize scholarly concepts related to Tri Hita 
Karana-based school leadership and its relevance to the formation of elementary school 
graduate profiles. The data sources consisted entirely of scientific journal articles discussing 
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Tri Hita Karana, school leadership, character education, local wisdom-based education, 
school culture, elementary education, and graduate profile dimensions. These articles were 
selected because they provided conceptual or empirical support for understanding the values 
of Parhyangan, Pawongan, and Palemahan in relation to leadership practices, school culture, 
and graduate profile development. 

The literature search was conducted through Google Scholar, Garuda, SINTA, 
Crossref, and ResearchGate. The search used combinations of keywords and Boolean 
operators, including “Tri Hita Karana” AND “school leadership”, “Tri Hita Karana” AND 
“character education”, “Tri Hita Karana” AND “elementary school”, “local wisdom” AND 
“school culture”, “school leadership” AND “graduate profile”, and “elementary school” AND 
“graduate competency”. The search focused on Indonesian and English journal articles 
published between 2020 and 2026, available in full text, and relevant to the focus of this 
study. 

The initial search identified 277 journal articles. After removing duplicate and 
inaccessible articles, 218 articles were retained for title and abstract screening. At this stage, 
146 articles were excluded because they were not directly related to Tri Hita Karana, school 
leadership, local wisdom, elementary education, or graduate profile development. The 
remaining 72 articles were assessed in full text using inclusion and exclusion criteria. From 
this stage, 54 articles were eliminated because they did not provide sufficient conceptual or 
empirical support for the relationship between local wisdom, school leadership, character 
formation, and graduate profile dimensions. Finally, 18 journal articles were selected as the 
main sources for synthesis. 

The data were analyzed using content analysis and thematic analysis. Content analysis 
was used to examine the main ideas, concepts, and findings contained in the selected journal 
articles (Sugiyono & Lestari, 2021), while thematic analysis was used to organize the 
findings into major themes, including the alignment of Parhyangan, Pawongan, and 
Palemahan with graduate profile dimensions, the role of school leadership in internalizing 
these values, and the operationalization of Tri Hita Karana-based leadership in school culture 
and learning practices. To strengthen credibility, this study applied cross-source comparison 
and relevance checking by ensuring that each article directly supported the focus of the study. 
 
Results and Discussion 

The literature synthesis shows that Tri Hita Karana-based school leadership provides a 
contextual framework for shaping elementary school graduate profiles through three 
interconnected pillars: Parhyangan, Pawongan, and Palemahan. These three pillars form 
leadership orientations that connect spiritual-moral development, social-relational 
development, and ecological responsibility with the expected dimensions of elementary 
school graduates. The synthesis indicates that Tri Hita Karana does not function merely as a 
cultural philosophy, but as a value-based leadership foundation that can guide school 
principals and teachers in translating local wisdom into school culture, learning practices, and 
character habituation. This framework enables schools to view graduate profile development 
as an integrated process involving values, relationships, learning experiences, and 
environmental awareness. It also emphasizes that the formation of graduates should not be 
limited to academic achievement, but should include the development of moral integrity, 
social sensitivity, collaborative competence, and responsibility toward the natural 
environment. Therefore, Tri Hita Karana-based leadership can strengthen the connection 
between national educational expectations and culturally rooted school practices. The 
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alignment between Tri Hita Karana values and the elementary school graduate profile can be 
seen in the following table. 

Table 1. Conceptual Alignment between Tri Hita Karana Pillars and Elementary School 
Graduate Profile Dimensions 

Pillars of Tri 
Hita Karana 

Leadership 
Orientation 

Relevant Graduate 
Profile Dimensions 

School-Based Practices 

Parhyangan Spiritual and moral 
leadership 

Faith and devotion to 
God Almighty, 
independence, health 

Prayer habituation, moral 
reflection, religious activities, 
gratitude practice, ethical 
behavior modeling 

Pawongan Relational and 
collaborative 
leadership 

Citizenship, 
collaboration, 
communication, 
creativity 

Cooperative learning, 5S culture, 
peer collaboration, inclusive 
school culture, teacher-parent 
partnership 

Palemahan Ecological and 
sustainability-
oriented leadership 

Critical reasoning, 
health, independence, 
creativity 

Ecopedagogy, school greening 
programs, waste management, 
environmental projects, healthy 
school campaigns 

The conceptual mapping indicates that Parhyangan, Pawongan, and Palemahan work 
as integrated domains rather than separate values. Parhyangan provides the moral and 
spiritual basis for students’ self-regulation and ethical behavior. Pawongan translates moral 
values into social interaction, empathy, collaboration, communication, and citizenship. 
Palemahan extends these values into ecological awareness, healthy behavior, creativity, and 
responsibility for environmental sustainability. In this sense, Tri Hita Karana-based 
leadership supports the graduate profile by connecting personal character, social 
responsibility, and environmental consciousness within one coherent leadership framework. 

The findings also show that school leadership plays a central role in transforming Tri 
Hita Karana values into educational practices. School principals and teachers function as 
value leaders, culture builders, instructional facilitators, and collaboration managers. These 
roles enable schools to internalize Tri Hita Karana values through daily routines, classroom 
learning, co-curricular activities, and stakeholder collaboration. Thus, the formation of 
elementary school graduate profiles does not depend only on curriculum documents or formal 
standards, but also on leadership capacity to create a consistent value-based school 
environment. 

Overall, the result of this study indicates that Tri Hita Karana-based school leadership 
forms a conceptual bridge between national graduate competency standards and local 
wisdom-based education. The three pillars provide a leadership foundation for developing 
elementary school graduates who are academically capable, morally grounded, socially 
responsible, communicative, collaborative, independent, healthy, creative, and 
environmentally conscious. This finding highlights that graduate profile formation becomes 
more meaningful when educational standards are operationalized through school leadership, 
teacher role modeling, school culture, and culturally relevant practices. 
Discussion 

The findings indicate that Tri Hita Karana-based school leadership is relevant for 
shaping elementary school graduate profiles because it provides a holistic value structure for 
school management and character formation. Previous studies have emphasized that character 
education cannot be developed only through normative instruction, but must be supported by 
habituation, modeling, school culture, and leadership consistency (Arief, 2023; Intansari et 
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al., 2026; Rohyadi et al., 2025; Romiyatun & Wakhudin, 2023; Widat & Wulandari, 2023). 
In this context, Tri Hita Karana strengthens the role of school leadership by providing a 
culturally grounded framework that integrates spiritual, social, and ecological values into 
daily school life (Puspayanti et al., 2023; Rai et al., 2022; Sedana et al., 2022; Wirahyuni et 
al., 2021; Yuanita, 2024). 

The substantive contribution of this study lies in the positioning of Tri Hita Karana as 
a leadership foundation rather than merely as a cultural or philosophical concept. Parhyangan 
encourages school leaders to strengthen moral awareness, gratitude, self-control, and 
religious character through exemplary behavior and value-based routines (Arimurti et al., 
2025; Hartayani & Wulandari, 2022; Sanjaya et al., 2025; Yulia et al., 2026). Pawongan 
supports the development of empathy, citizenship, communication, cooperation, and respect 
for diversity through relational leadership and collaborative school culture (Arnyana & 
Utami, 2021; Indrawan et al., 2025; Lestari et al., 2025; Sedana et al., 2022). Palemahan 
strengthens ecological awareness, healthy habits, critical reasoning, independence, and 
creativity by connecting learning with environmental responsibility and sustainable behavior 
(Hartayani & Wulandari, 2022; Wulandari & Sutajaya, 2022; I. A. E. Yuanita, 2024; Yulia et 
al., 2026). These three dimensions show that the graduate profile can be shaped through a 
balanced interaction between personal morality, social participation, and ecological 
responsibility. 

From a psychological perspective, Tri Hita Karana-based leadership contributes to 
student character development by creating repeated value experiences in the school 
environment. Students do not only receive moral messages, but also experience values 
through routines, teacher modeling, peer interaction, collaborative learning, and 
environmental activities. Repeated experiences can strengthen moral awareness, empathy, 
self-regulation, responsibility, and care for others. This finding is consistent with studies 
showing that character development in elementary education requires habituation, exemplary 
practices, and meaningful student participation (Arief, 2023; Intansari et al., 2026; Sholikah 
et al., 2025; Widat & Wulandari, 2023). Therefore, Tri Hita Karana-based leadership can 
make graduate profile dimensions more visible in students’ daily behavior because values are 
practiced continuously rather than taught only as abstract concepts. 

From an institutional perspective, Tri Hita Karana-based leadership works through 
the alignment of school vision, leadership behavior, teacher collaboration, learning 
integration, and school culture. Principals play a strategic role in ensuring that local wisdom 
is not limited to ceremonial activities, but becomes part of school governance, instructional 
supervision, and character habituation (Ansori et al., 2024; Masnawati & Darmawan, 2022; 
Nurjannah & Chandra, 2025; Rohyadi et al., 2024; Thohir & Baharun, 2024). Teachers also 
play an important role by translating Tri Hita Karana values into classroom interaction, 
learning materials, student projects, and assessment practices (Ansori et al., 2024; Lestari et 
al., 2025). Through this process, school leadership becomes a mechanism that connects 
values, curriculum implementation, and student character formation. 

Compared with conventional instructional leadership, which often emphasizes 
curriculum delivery, teacher supervision, learning achievement, and academic performance, 
Tri Hita Karana-based leadership offers a broader orientation. It does not reject instructional 
improvement, but expands it by integrating moral, social, cultural, and ecological dimensions 
into school leadership practices. This distinction is important because elementary school 
graduate profiles include not only academic competence, but also faith, citizenship, 
collaboration, communication, independence, health, creativity, critical reasoning, and 
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environmental responsibility (Handayani et al., 2025; Indriani et al., 2024; Nor & Sari, 2025; 
Sitepu et al., 2026). Thus, Tri Hita Karana-based leadership can complement instructional 
leadership by ensuring that learning quality is accompanied by character strengthening and 
cultural relevance. 

The findings also reinforce the importance of contextualizing national education 
standards through local wisdom. National graduate competency standards provide general 
directions for the expected quality of graduates, while Tri Hita Karana provides cultural 
meaning and practical guidance for implementation at the school level. This integration is 
important in elementary education because students are still in the early stage of character 
formation and require learning experiences that are close to their cultural environment (Dikta, 
2020; Indriani et al., 2024; Mashoedi et al., 2025; Sugiyarti et al., 2024). Therefore, local 
wisdom-based leadership can help schools transform graduate profile dimensions from 
formal policy targets into lived values within the school community. 

However, the implementation of Tri Hita Karana-based leadership also requires 
institutional commitment. Schools may face challenges related to teacher understanding, 
limited resources, time allocation, and consistency of implementation (Firdaus, 2026; 
Masnawati & Darmawan, 2022). In addition, local wisdom may be reduced to symbolic or 
ceremonial activities if school leaders do not integrate it into decision-making, learning 
practices, and school culture (Putra et al., 2025; Sugiyarti et al., 2024; Yuanita, 2024). 
Therefore, school principals need to ensure that Tri Hita Karana becomes a leadership 
principle that guides school management, teacher development, student habituation, and 
stakeholder collaboration. 

Overall, this study confirms that Tri Hita Karana-based school leadership provides a 
strategic conceptual framework for shaping elementary school graduate profiles. Its strength 
lies in its ability to integrate spiritual, social, and ecological harmony into school leadership 
and educational practice (Ardiawan & Adnyana, 2024; Puspayanti et al., 2023; Rai et al., 
2022). Through this framework, elementary schools can develop graduates who are not only 
academically competent, but also spiritually grounded, socially responsible, communicative, 
collaborative, independent, healthy, creative, and environmentally conscious. This confirms 
that graduate quality is shaped not only by curriculum content, but also by the ability of 
school leadership to build a consistent, culturally relevant, and value-based educational 
ecosystem. 
 
Conclusion 

This literature-based study concludes that Tri Hita Karana-based school leadership 
provides a relevant conceptual framework for shaping elementary school graduate profiles. 
The three pillars of Tri Hita Karana, namely Parhyangan, Pawongan, and Palemahan, can be 
positioned as leadership orientations that connect spiritual-moral development, social 
responsibility, and ecological awareness with the expected qualities of elementary school 
graduates. Parhyangan strengthens faith, moral awareness, ethical behavior, and self-
regulation; Pawongan develops empathy, citizenship, communication, collaboration, and 
respect for diversity; while Palemahan fosters environmental awareness, healthy habits, 
critical reasoning, creativity, independence, and responsibility for sustainability. 

As a literature-based study, the principal value of this research lies not in empirical 
measurement, but in its theoretical and conceptual contribution. The original contribution of 
this study is the formulation of Tri Hita Karana-based school leadership as a culturally 
responsive leadership framework that connects local wisdom with graduate profile 
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development in elementary education. This article contributes to the international educational 
management literature by expanding the discussion of school leadership beyond instructional 
and administrative effectiveness toward a more holistic model that integrates spiritual, 
relational, cultural, and ecological dimensions. In this sense, Tri Hita Karana is not merely 
presented as a local philosophical value, but as a conceptual lens for understanding how 
school leadership can transform cultural values into school culture, learning practices, teacher 
role modeling, and student character formation. 

This study also offers a conceptual bridge between national graduate competency 
standards and local wisdom-based educational management. It shows that the formation of 
elementary school graduate profiles requires leadership that is able to translate policy goals 
into consistent school practices and meaningful student experiences. Therefore, Tri Hita 
Karana-based school leadership can support the development of graduates who are 
academically capable, spiritually grounded, socially responsible, culturally rooted, and 
environmentally conscious. Future studies are recommended to empirically examine this 
conceptual framework in various school contexts, using qualitative, quantitative, or mixed-
method designs to test its relevance, implementation, and impact on school culture, teacher 
practices, and student character development. 

 
Recommendation 

Based on the findings of this study, school principals are recommended to integrate 
Tri Hita Karana values into school vision, management policies, teacher development 
programs, and daily school culture. The values of Parhyangan, Pawongan, and Palemahan 
should not be implemented only as ceremonial or symbolic activities, but should become the 
foundation of decision-making, interpersonal relations, learning supervision, and school 
environment management. 

Teachers are recommended to internalize Tri Hita Karana values in lesson planning, 
classroom interaction, project-based learning, co-curricular activities, and student character 
habituation. Learning activities should provide students with meaningful experiences that 
strengthen spiritual awareness, social responsibility, communication, collaboration, creativity, 
independence, healthy behavior, and environmental care. 

Future researchers are recommended to conduct empirical studies on the 
implementation of Tri Hita Karana-based school leadership in elementary schools. Further 
research may use qualitative case studies, quantitative surveys, or mixed-method designs to 
examine its impact on school culture, teacher performance, student character development, 
and the achievement of elementary school graduate profile dimensions. 
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