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Abstract: This study aims to reveal the transformation of Gen Z teachers by 

highlighting the problem of improving social and personality competencies and 

identifying the strategies they use. This research used a qualitative approach 

with a case study method. Data collection was carried out using in-depth 

interview techniques with five Gen Z teachers in Lubuklinggau City who were 

selected using purposive sampling. The data analysis technique uses the Miles 

and Huberman model which includes the stages of data collection, data 

reduction, data presentation, and conclusions. The findings of this study reveal 

that Gen Z teachers face problems such as lack of self-awareness, dependence 

on technology, minimal training, and limited time and workload. As a result, 

Gen Z teachers are at risk of experiencing gaps in communication skills and 

emotional intelligence, being less prepared to face challenges involving 

collaboration in the workplace, and in their social lives. The strategies used by 

Gen Z teachers in their social and personality development include self-

assessment, self-development, and utilization of technology. They also continue 

to learn and adapt in developing their personality and social interactions, in 

order to improve the quality of their teaching and social relationships.  
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Introduction 

Generational grouping based on age is generally divided into several groups with 

different age ranges. Generation Z consists of people born between 1995 and the early 2010s 

and has become a hot topic of conversation on social media (Dolot, 2018). Compared to 

previous generations, Gen Z has various terms, such as Gen Tech, Digital Natives, 

Igeneration, or Online generation (Nichols & Smith, 2024). This is the impact of Gen Z's life, 

which was born and raised on social networks (Venida, 2022). Gen Z's life centered on digital 

and technology is their strong identity. Gen Z is the youngest generation to enter the 

workforce and blend in with the other three generations (Carter, 2018). 

As a new generation entering the workforce, Gen Z has spread into various fields of 

work, including teaching. Generation Z teachers are known to have unique characteristics 

compared to their senior generations (Suyatno et al., 2024). The fact that they were born and 

raised amid rapid technological developments makes them skilled in social interactions using 

digital platforms (Suyatno et al., 2024). They are also known to be critical, quick to access 

information, curious, and have social interaction skills in the digital world. 

The strong influence of digital technology on the lives of Gen Z teachers brings both 

convenience and challenges. Although Gen Z is considered proficient in technology, they 

have difficulty in social interactions in the real world (Nguyen Ngoc et al., 2022). Gen Z 

teachers often face problems such as work pressure, emotional regulation, and negative self-
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image (Suyatno et al., 2025). Two important characteristics of Generation Z are that they 

need to learn a lot due to lack of experience and often make mistakes (Dangmei et al., 2016). 

Generation Z has filled educational institutions as professional teachers (Sobarningsih 

& Muhtar, 2022). Teachers have an important role in improving the quality of learning in 

schools. The influence of technology and social change requires teachers to be more active as 

agents of social transformation, role models, and catalysts in forming a learning environment 

that supports the growth of students' critical, creative, and innovative attitudes (Yasin et al., 

2024). One of the competencies that Gen Z teachers must have is social and personality 

competency. By developing these skills, Gen Z teachers can build positive relationships, 

increase the effectiveness of communication and social interaction, build cooperation and 

adapt to diverse student backgrounds, and improve work professionalism. However, Gen Z 

teachers are often faced with several problems. Their dependence on technology makes them 

very intense in communicating and interacting using digital platforms, reducing the ability for 

social interaction and real collaboration in a professional environment (Nguyen Ngoc et al., 

2022). 

Social and personality competencies are essential for teachers facing the ever-

dynamic flow of education. Social competence is communicating and interacting socially 

(Griffith et al., 2024). Effective communication is crucial for teachers. Dorlan Naibaho 

(Silalahi & Naibaho, 2023) describes four social competencies that teachers must have, 

namely (1) being skilled at communicating, (2) having a sympathetic attitude, (3) being able 

to work together, and (4) being able to socialize with educational partners. Teachers are 

always considered role models for those around them(Bahi & Santosa, 2022). Therefore, they 

need to improve their communication and interaction with the community. This certainly 

helps improve teachers' social and emotional quality and increases student learning 

effectiveness (Kager et al., 2023). 

Personality competence is the primary basis for other competencies, such as social 

competence, pedagogical competence, and professional competence (Sukoyo & Juhji, 2021). 

The didactic behavior of teachers in the learning process is greatly influenced by the teacher's 

personality (Aliyev, 2023). Personality competence is closely related to individual self-

development. This is because no self-development process will occur if the individual does 

not know about all his personality's ins and outs and unique characteristics (Aliyev, 2023). In 

its implementation, teachers often experience problems related to personality competence. 

Some of the problems that often arise include the inability of teachers to control emotions due 

to stress or pressure, lack of enthusiasm, attention, and concern of teachers in caring for 

students with diverse characteristics, neglect of teaching and coaching students due to the 

inability of teachers to manage time in balancing their duties (Sutrisna & Artajaya, 2022). 

This research is important to do considering that Gen Z teachers have now blended 

with their senior generation and will be the generation that dominates educational institutions 

in the next few years. This research is important to do considering that Gen Z teachers have 

now blended with their senior generation and will become the generation that dominates 

educational institutions in the next few years. This research will respond to the shortcomings 

that have been written in previous studies that tend to be general, through the social 

perspective and emotional tendencies of Gen Z teachers, the approach in this study will 

provide a more comprehensive color. In addition to its attention to continue to reveal the 

phenomena that have been carried out in developing the overall professional abilities of 

teachers. 
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Research Method 

This study uses a qualitative research approach with a case study method. The case 

study method explores a case carried out over time through in-depth data collection and 

involves various sources of rich information in a context (Hirose & Creswell, 2023). From 

this statement, it can be concluded that a case study is a study where researchers explore a 

particular phenomenon in a time and activity and collect detailed and in-depth information 

using various data collection procedures over a certain period. Participants who are also key 

informants in this study are Gen Z teachers selected by purposive sampling from several 

schools in Lubuklinggau. Purposive sampling is a data source sampling technique that selects 

a group of subjects based on specific characteristics related to the characteristics of the 

population to be studied(Nyimbili & Nyimbili, 2024). The characteristics of the selected 

participants are shown in the table below, 

Table 1. Participant Characteristics 

 
Criteria Total 

Gender Male 

Female 

1 

3 

Age (years)  23-25 

26-28 

2 

2 

Teaching experience (years) 1-3 years 

4-6 years  

3 

1 

Educational Qualification Sarjana 

 
4 

Level taught Elementary 4 

School status Public 

Private 

1 

3 

Data was collected using in-depth interview techniques to explore various views and 

experiences related to the studied topic. The analysis technique used in this study uses the 

Miles and Huberman model, which consists of data collection, data reduction, data display, 

and conclusion(Salmona & Kaczynski, 2024). Data validity is carried out using source 

triangulation techniques. Data is obtained from coding results using an atlas. ti 9, and the 

patterns formed are then grouped based on specific themes and concluded to produce valid 

data. 

 

Results and Discussion 

Based on the data analysis that has been carried out, there are problems and strategies 

in developing the social and personality competencies of Gen Z teachers. The coding results 

from the analysis of the interview transcripts that have been carried out are as follows: 

 
Figure 1. Concept Map of Gen Z Teacher Competency Development 
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Problems of Social and Personality Competence Development 

 The following are problems found in the social and personality development of Gen Z 

teachers obtained through interview data coding: 

Lack of Self-Awareness 

Gen Z teachers tend to be oriented toward students' academic achievement. Therefore, they 

prioritize improving technical skills and academic knowledge and pay little attention to social 

and personality competence development aspects. This is as conveyed by N1 below: 
"We see that parents will be happy if they see good learning outcomes for their children, so our 

focus is on teaching methods and forming interactive classes. So the implications are on 

children's learning outcomes [N1]." 

N3 also confirmed this through the following statement: 
"Changes in education policy are unpredictable, disrupting my focus on developing more stable 

social or personality skills. I must learn new things about technical competence again if the 

curriculum changes [N3]." 

Lack of Training Programs 

Training programs are still limited, especially those covering social and personality 

competencies. Most of the available training focuses more on academic competencies and 

technical skills in teaching. This is as conveyed by N3 below: 
“We can probably see social and personality competency development materials on Instagram 

or YouTube. However, this topic is not widely discussed directly in teacher forums. We rarely 

get training on developing social or personality competencies. There is only technical training. 

Such as training on using technology for learning or implementing the independent curriculum 

[N3].” 

This was also conveyed N4 when talking about the training programs she had attended while 

working as a teacher. Here is the interview: 
“I think our social and personality competencies already have their innate basis. Because in 

schools, the available training is usually about academics or effective teaching methods, ma'am 

[N4].” 

Dependence on Technology 

The strong influence of digital on the lives of Gen Z teachers makes it difficult for them to 

build effective communication with others, and they are less accustomed to face-to-face 

interactions. This is as conveyed by N1 below: 
"Maybe because we are used to communicating via social media or messaging applications. 

This sometimes reduces my ability to interact directly [N1]." 

Agreeing with this, N2 confirmed that gadgets influence their interaction ability in the real 

world. Here is an excerpt from her interview: 
"Most of them play with gadgets, ma'am, so there is more interaction on social media. 

Indirectly, it affects the way we interact in real life. It's a bit nervous when we communicate 

with parents face to face [N2]." 

Time and Workload Constraints 

The high demands of managing classes and fulfilling various administrative obligations are 

challenging for Gen Z teachers. These demands leave them little time to focus on self-

development, especially in social and personality aspects. This is as conveyed by N2 below: 
“I am often pressured to adjust to high professional expectations at school. There is pressure to 

continue to innovate and use technology in teaching and to achieve strict academic standards 

[N2].” 

Agreeing with this idea, N3, and N4 also admitted that the burden of school 

assignments and limited rest time at home did not leave them enough time to focus on 

developing social and personality competencies. 
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“Besides, we are already full of assignments at school, so if we have to study at home, it is a bit 

stressful [N3].” 

“We are tired; we come home from school at 4 o'clock, so we need time to rest at home [N4].” 

Social and Personality Competence Development Strategy for Gen Z Teachers 

The following are strategies and approaches used by Gen Z teachers in developing social and 

personality competencies obtained through interview data coding: 

Self-Assessment 

Gen Z teachers conduct self-assessments to evaluate their strengths and see areas that need to 

be developed in their social and personality aspects. This is like the statement made by N2 

below: 
“At school, we develop ourselves by conducting self-assessments. Seeing what our weaknesses 

are. We must know that social and personality competencies are important for teachers [N2].” 

N3 also confirmed this statement through the following statement: 
“Developing their social and personality competencies through lifelong learning and regular 

self-reflection [N3].” 

Self-Development 

Gen Z teachers self-develop through reflective learning and collaboration with colleagues to 

share practical experiences. 
"Focusing on reflective learning, creating a collaborative environment inside and outside the 

classroom. We work with colleagues and participate in collaborative projects in the Teacher 

Working Group forum, [N1]." 

In line with this, N2 also said that the teacher community they often hold once a month helps 

them share experiences and get solutions from more experienced teachers. The following is a 

statement in an interview with N2: 
"Active in social activities, expanding their social interactions and building deeper connections. 

Meeting with colleagues in the same profession helps us find solutions to problems we often 

find in class. The point is to keep learning and never get tired. Because teachers are lifelong 

learners [N2]." 

Utilization of Technology 

Utilization of digital platforms more wisely to access content that supports the development 

of social and personality competencies. This is following N4's statement in the following 

interview: 
"Utilizing digital tools to develop their social competence. We are active in online communities 

that support self-development, participating in forums or discussions that challenge their 

perspectives [N4]." 

This was also confirmed by N2, which stated that access to self-development content can be 

achieved by accessing gadget content. The following is an excerpt from the interview: 
"Utilizing technology well. Gen Z teachers can also learn from content on social media if they 

don't have much time to attend training [N2]." 

Discussion of Social and Personality Competence Development Issues 

Gen Z teachers often face problems such as a lack of self-awareness in developing 

social and personality competencies. Self-awareness is a core part of social education and 

professional practice. Self-awareness is how we view ourselves, and our impact on ourselves 

and the environment affects our behavior (London et al., 2025). Self-awareness is important 

for individual behavior, satisfaction, and performance (Carter, 2018). If there is a deviation in 

self-awareness, it can affect mental health and social life (Pan et al., 2024). Self-awareness 

brings many psychological benefits, including increased self-regulation, seeing more of the 

needs of others, and less stress and anxiety. (Carden, Passmore, et al., 2022). Self-awareness 
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develops deep and meaningful thinking and builds relationships to create an environment in 

which challenging work can be done (Carden, Jones et al., 2022) 

The existing literature review shows that teachers with low social competence tend to 

have difficulty building relationships with students, increasing intrinsic motivation and 

effective communication, and influencing the success of the teaching and learning experience 

(Ferguson-Patrick, 2023). Training positively influences teacher performance in 

implementing and developing the learning process because there is a more profound 

understanding when carrying out training. Training provides clear guidelines for 

implementing and developing the learning process (Faudiah N et al., 2023). However, the 

training program for developing Gen Z teachers' social competence and personality has not 

been implemented optimally. The results of previous studies show that most of the teacher 

development carried out in a professional environment is improving academic abilities and 

technical skills in teaching (Sihombing & Naibaho, 2025). 

As a generation born and raised with rapid technology, Gen Z faces difficulties in 

utilizing the role of technology in self-development (Barnes & Noble College Insight, 2018). 

They often face emotional changes due to social media (Schroth, 2019). Previous studies 

have shown that Generation Z's dependence causes narcissistic traits to emerge in them, 

weakening social interactions in the real world. Gen Z teachers are less accustomed to deep 

face-to-face interactions or building effective communication with others in the real world. 

This also weakens the relationships they have with their families. Individuals of this 

generation care more about the opinions of their peers. They are also known to be 

emotionally and intellectually weak (Demirbilek & Keser, 2022) 

Generation Z teachers are also burdened with tasks when they are at school. This 

causes quite a heavy workload for them (Fitria & Limgiani, 2024). Few Gen Z teachers 

experience stress in the work environment (Ardiansyah et al., 2024). This emotional impact 

requires them to develop emotional management skills (Galih et al., 2024). Previous research 

shows that teachers unable to personally regulate their feelings and emotions tend to 

experience stress and fatigue, affecting the quality of teaching and student interactions (Oser 

et al., 2021). In addition, other findings show that Gen Z teachers are faced with expectations 

of rapidly changing work demands, causing difficulty in controlling emotional reactions in 

dealing with difficult situations, such as criticism or failure to fulfill duties and 

responsibilities (Demirbilek & Keser, 2022). 

Discussion of Social and Personality Competence Development Strategies for Gen Z 

Teachers 

Self-assessment is a fundamental strategy important for every teacher, including Gen 

Z teachers. This self-assessment is through a continuous reflection process to explore 

strengths and weaknesses and important parts that need to be reviewed for improvement 

(Quddus et al., 2019). The essence of Self-Assessment is the desire to seek accurate 

information about oneself (London et al., 2025). The implementation of Self-Assessment 

allows teachers to consider the effectiveness of their teaching, self-regulation, and self-

efficacy in the context of education (Huang, 2022). Previous research findings indicate that 

self-assessment is important in the learning process to help teachers identify their skill gaps, 

lack of knowledge, and the focus of teaching to be achieved. In addition, teachers who carry 

out Self-Assessment in a structured and systematic manner will support more realistic goal 

setting, reorganize their work, and check the extent of progress they have made (Olokooba & 

Uyanne, 2022). Teachers who engage in self-assessment demonstrate a commitment to 
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personal and professional development and contribute to a positive educational environment 

(Masuwai et al., 2024). 

Self-assessment is the first step that helps teachers plan and direct the Self-

development process. Continuous self-development is one way that significantly influences 

the improvement of individual skills, qualities, abilities, and competencies (Ergasheva & 

Qizi, 2022). Self-development helps individuals determine their direction in life by 

developing and enriching their potential and other dimensions (Stoliarchuk et al., 2024). Self-

development is not only related to academic ability but involves various aspects such as 

character development, social skills, and emotional stability (Shakhnoza Abdulakimovna, 

2021). Implementing self-development aims for self-growth, goal setting, planning, 

continuous learning, and increasing emotional intelligence and well-being (Shokirovna, 

2024). 

Using technology in self-development allows individuals to continue learning, 

develop skills, and improve their quality of life more effectively and efficiently. Technology 

is important in Gen Z's self-development(Nurjayanti & Santosa, 2022; Rafiq et al., 2024). 

The progressive flow of information drives their awareness of the importance of motivation 

to seek new opportunities and realize career goals (Madina et al., 2022). Therefore, it is not 

surprising that they always rely on new technology and want to apply it in their work to 

improve performance (Dolot, 2018). Gen Z teachers inherit digital skills and bring a more 

flexible, collaborative, and innovative perspective to teaching. For this reason, they believe 

that teaching effectively and improving skills and professional development can often be 

done without following a linear path (Klijnstra et al., 2024). Research findings show that the 

activities of a teacher unable to utilize modern technology today will make the self-

development process not run significantly (Aliyev, 2023). Teachers can utilize the digital 

transformation era to access information needed to improve their competence (Assa et al., 

2024). 

Based on the findings and discussions above, the conceptual and practical 

implications that emerge are that conceptually self-development is not just an additional step, 

but an integral part of improving teacher competency. This reinforces the concept that 

continuous learning and self-reflection are the foundation for effective professional 

growth(Ferreira, 2021; Hamilton, 2021). Self-development is not limited to academic aspects 

but also includes character, social skills, and emotional stability. This expands the traditional 

concept that often only focuses on improving technical or pedagogical skills. This study 

underlines the role of technology in accelerating and expanding access to learning resources. 

This supports the concept that technology is not just a tool, but a key element in shaping a 

more flexible and innovative teacher mindset. Generation Z teachers have a more dynamic 

approach to professional development. They do not always follow a linear path in improving 

competency but are more adaptive and based on digital experiences. This shows a paradigm 

shift in teacher learning that is more technology-based and collaborative. Meanwhile, the 

practical implications that emerge are that educational institutions and policymakers need to 

design more flexible and technology-based training programs. Digital platforms, online 

learning, and AI-based applications can be used to support the continuous development of 

teacher skills. Teachers need to be trained to utilize technology more optimally in teaching 

and self-development. This can be done through workshops, webinars, and online learning 

communities that allow them to continuously access the latest information. Schools and 

educational institutions can integrate self-assessment mechanisms into the professional 

development system. Teachers can be provided with digital tools or platforms to reflect on 
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their achievements and design personal development plans independently. As Generation Z 

teachers are more flexible and innovative in adopting new learning methods, teacher training 

curricula need to be adjusted to be more interactive, project-based, and in the form of learning 

communities(Düzenli, 2021; Szymkowiak et al., 2021). Teachers who do not utilize 

technology are at risk of experiencing stagnation in self-development. Therefore, the 

integration of Learning Management Systems (LMS), Artificial Intelligence (AI), and digital 

media in the teaching process needs to be encouraged to increase learning effectiveness. 

Overall, these findings emphasize the importance of technology-based self-development for 

teachers, especially Generation Z, and the need for changes in teacher training approaches to 

be more in line with the demands of the digital age. 

 

Conclusion 

Gen Z teachers' self-transformation is a process that involves changes in technological, social, 

and personality aspects. Although highly skilled in the use of technology, Gen Z teachers in 

Lubuklinggau City experience problems in developing social and personality competencies. 

These problems include lack of self-awareness, limited training programs, dependence on 

technology, and limited time and workload. As a result, Generation Z teachers are at risk of 

experiencing gaps in communication skills and emotional intelligence. They are less prepared 

to face challenges involving collaboration in the workplace or their social lives. Social and 

personality competencies are two important aspects of improving the quality of education. 

Both competencies are fundamental aspects that contribute to developing other competencies. 

Sharpened social and personality competencies will strengthen a teacher's professional 

abilities. The self-transformation strategy carried out by Gen Z teachers in developing social 

and personality competencies is conducted wisely through self-assessment, self-development, 

and the use of technology. 

 

Recommendation 

Recommendations for Teachers 

Based on the results of this study, teachers need to play an active role in continuous 

self-development. Teachers should periodically evaluate their strengths and areas for 

improvement to guide their professional development. The use of digital tools, such as self-

assessment applications and e-portfolios, can help in tracking progress effectively. Teachers 

are also advised to leverage technology for professional growth. Participation in online 

courses, webinars, and digital learning communities can enhance their skills. In addition, AI-

based educational platforms can be used to provide a more personalized learning experience. 

The approach to teacher development should be holistic. In addition to improving academic 

skills, teachers also need to develop emotional intelligence, leadership, and classroom 

management strategies. Involvement in activities that enhance social and collaborative skills 

is highly recommended. Furthermore, teachers need to develop a flexible and innovative 

teaching mindset. Non-linear career development can be explored by exploring various 

learning opportunities. Teachers are also encouraged to experiment with innovative teaching 

methods, such as gamification, blended learning, and flipped classrooms. Finally, teachers 

should leverage digital tools in teaching and learning. Learning management systems (LMS), 

AI-based assessments, and interactive educational applications can be integrated into the 

learning process(Aji & Santosa, 2023; Nurjayanti & Santosa, 2022). Building a technology-

based and student-centered learning experience will increase engagement and effectiveness of 

learning. 
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Recommendations for Policymakers 

To improve the quality of education, policymakers need to strengthen teacher training 

programs. The training programs designed must integrate digital literacy and innovative 

teaching methods while ensuring that the training curriculum can adapt to technological 

developments. In addition, digital transformation in education needs to be promoted. The 

government must provide access to the latest technology and build adequate digital 

infrastructure in schools. The use of artificial intelligence (AI), big data, and edtech solutions 

also needs to be encouraged to create more personalized learning. To support teacher 

professional development, policies that encourage lifelong learning must be implemented. 

Incentives such as funding for further education, certification programs, and research 

opportunities can be a stimulus for teachers to continue improving their competencies. 

Awards for teachers who are active in self-development also need to be considered. Building 

a collaborative professional learning community is also a priority. Digital and physical 

facilities must be available as a space for teachers to collaborate, share best practices, and 

develop innovations in learning. Partnerships between educational institutions, edtech 

companies, and research centers can accelerate improvements in the quality of education. 

Finally, policies should ensure equity in access to technology. Specific strategies need to be 

developed to bridge the digital divide, especially for teachers in remote or underserved areas. 

Targeted support for schools in disadvantaged areas will ensure that all teachers have equal 

access to the necessary technology resources. By implementing these recommendations, 

teachers can improve their competencies and adapt to the digital transformation, while 

policymakers can create a more dynamic education system that is ready to face future 

challenges. 
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