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Abstract: This research is aimed at investigating EFL preservice teacher’s
attitudes and motivations in developing a digital learning video and the
difficulties found in developing a digital learning video. The research was
conducted at University of Muhammadiyah Prof. Dr. Hamka. There are 67 EFL
preservice teachers who became the participants taken by purposive sampling
technique. A mixed method was used. The questionnaire was distributed to all
participants to respond to their attitudes and motivations, and nine participants
were invited to have an individual interview. A descriptive statistic was used to
analyze the questionnaire data and a description and image analysis was utilized
to analyze the open-ended questions and the interview data. The results show
that (1) the EFL preservice teachers’ attitudes in developing a digital learning
video are in the higher level as the mean of their responses from four items
ranging between 3.16 to 3.21, (2) the EFL preservice teachers’ motivations in
developing a digital learning video are also in the higher level in which the
mean of their responses ranged from 3.12 to 3.36, and (3) the difficulties faced
in developing a digital learning video include: skills of using applications,
providing materials, software capability, confidence, and time availability.
Therefore, the implications cover the learning video quality produced by EFL
preservice teachers to attract students’ attention to learn English better, the
variety of video editing applications used in overcoming students’ learning
boredom, and encouraging EFL preservice teachers to continue learning and
practicing to create and edit the videos better.
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Introduction
In the globalization era, technology is a must for teachers to use in managing the

teaching and learning quality. More teachers are utilizing various platforms of technology to
teach their students to make the teaching and learning process conducive, interesting, and
enjoyable (Raja & Nagasubramani, 2018) as well as more independent and deeper (Mu’min,
2019). In fact, in the situations of pandemic of Covid-19 schools and universities have been
running a learning policy to overcome the rapid shifting from offline learning to full online
learning for almost two years (Prastikawati, 2021), and this will last longer since the new
variant of Covid-19 emerged, that is Omicron. However, some schools and universities have
been trying to implement the hybrid learning with strict health protocol for the sake of
avoiding the learning loss (Mulhayatiah et al., 2021). This happens as some problems arise on
the students when they are learning by online such as in understanding the materials, how
they are communicating with their lecturers as well as the lack of internet connection
(Patricia Aguilera-Hermida, 2020).
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This current situation therefore requires the creativity (Pokhrel & Chhetri, 2021), the
teachers’ new roles and competencies (Atmojo, 2021) in overcoming the virtual limitations
such as the preparations of making digital and interactive learning media used for the students
to learn and practice more through asynchronous mode of online learning. When teachers use
a learning media (e.i. learning videos), the students’ interests will increase (Wijaya et al.,
2020). Previously, most teachers used learning videos from other people’s YouTube
channels. They shared the relevant videos to the students to learn and practice the materials in
the classroom. This lasted longer before the outbreak of Covid-19 came. At present more
teachers create their own videos as well as their own YouTube channel as they think that the
videos are more understandable, interactive, and effective for the instructional media (Saed et
al., 2021). This is consistent with the previous study by (Noetel et al., 2021) telling that the
videos edited could give more coherent, beneficial, authentic, and more effective as well as
interactive.

For EFL teachers, developing digital learning material such as learning videos is not
easy. Video is a powerful instructional media that combines audio dan visual and deliver
information or messages (Laksmi, N.K.P, Yasa, I.K.A, Mirayani, 2021). According to Borko
at al in (Deesomsak et al., 2013), video is a virtual tool to allow a relatively authentic
presentation of complex classroom conditions. In addition, Chien et al in (Moreno-Guerrero
et al., 2020) point out that video is a virtual device and a great model for multimedia learning.
One of learning video types is a digital learning video. According to Rozi at al in (Adriani et
al., 2021), a digital learning video could be defined as the audio and visual media delivering
learning materials digitally or through computer software. Thus, the use of video is not only
to facilitate the students’ interest in the classroom as well as to stimulate skill acquisition, but
also to increase the effectiveness of language practices (Maru et al., 2020). However,
explaining the materials directly in the classroom to the students is different from explaining
something in front of the camera without the students’ presence. It needs a lot of training and
adaptation to be in front of the camera as well as the commitment and motivation to practice
editing the video better. More teachers join some trainings and workshops on creating
learning videos and how to integrate ICT in English learning, and these attempts are believed
to increase their ICT skills and media utilizations as (Hashim, 2018) suggested, teachers must
be able to provide the digital and technology-based contents to teach including using social
media.

Talking about attitudes and motivation, these variables are the important components
in the teaching and learning process. Pintrich, Marx and Boyle in (Atilboz, 2021) stated that
attitudinal and motivational variables were related to the student’s conceptual change process.
Erdemir, & Bakirci in (Guido, 2018) stated that attitude is a tendency of individuals
organizing emotions, thoughts, and behaviours towards a psychological object. People will
learn attitudes after they were born. They learn attitudes based on their own experiences,
knowledge, and skills as well as from other sources. Nevertheless, attitudes could change.

Meanwhile, learning motivation is influenced by someone’s attitudes towards learning
the subject. Gardner and Lambert in (Guido, 2018) said that motivation in learning is the idea
to be determined by his attitudes to the other groups in particular and his willingness to the
learning activity. There are extrinsic and intrinsic motivations. In extrinsic motivation,
students need other people such as their friends, parents or lecturers to do something for their
grades or recognitions. In addition to extrinsic motivation, students have their desire to learn
and practice for certain activity (Guido, 2018). In the context of teaching and learning
process, motivation is required to occupy the students’ attention to the lesson in the class.
Thus, teachers have to understand their distinctive motives among the students on their
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personal interests and experiences (Dahliana, 2019). Therefore, to prepare for teachers who
are motivated and willing to teach by integrating ICT to make the teaching and learning
activities more challenging and interesting require more qualified human resources from
universities which generate professional teacher candidates.

University of Muhammadiyah Prof. Dr. Hamka as one of the private Islamic
universities in Indonesia owns the Faculty of Teacher Training and Education where many
teachers in Indonesia were produced in this university. Therefore, those who are willing to be
teachers may join this university as the curriculum provides the excellence in spiritual,
intellectual, emotional, and social intelligence. Students learn not only about what teaching
and learning is, but how to behave in good doings and how to teach professionally as well.

In line with this, the EFL preservice teachers should be well-prepared before joining
the teaching practicum at schools and having a real teaching. Preparation of developing a
digital learning video is one thing they need to do, and this is covered in the curriculum of
English department, namely: ICT in EFL. This course provides the students to be able to
understand on the ICT in EFL, to use various applications in teaching English, to assess
online learning, and to develop learning videos with some available software applications.
Dealing with this, students are encouraged not only to understand the concepts of ICT in
EFL, but also to produce some digital learning videos for their own teaching practicum
preparation. These proposed efforts are based on some problems found when some EFL
preservice teachers were having teaching practicum at schools using videos in the context of
either offline or online learning situation. For examples, the videos they used were not closely
relevant to the materials. Another one was that the videos were not interesting and the quality
was not also good.

In fact, the EFL preservice teachers have already created some digital learning videos
to fulfill and complete the criteria of this course and uploaded in their own YouTube
channels. Thus, it is obviously important to investigate their attitudes and motivations in
developing a learning video. There are some preceding studies on the preservice teachers’
attitudes and motivations in developing a learning video. (Rohayati & Rachmawati, 2021)
implied that students could show their satisfactory improvement in English as well as be
aware of digital literacy to support their career after they created videos. This finding is also
supported by (Moreno-Guerrero et al., 2020) who inferred that the use of educational videos
brings about a better attitude of the students towards the teaching and learning process. In
addition, this method benefits to the students as they are provided with skills and
competencies in accordance with today’s society demands, mainly as teachers. Therefore,
students who develop or create videos as their own practical learning and their future career
as professional teachers will complement and enhance the traditional teaching methods (Vagg
et al., 2020). In line with this, it is essential to investigate EFL preservice teacher’s attitudes
and motivations in developing a digital learning video, EFL preservice teacher’s motivation
in developing a digital learning video, and the difficulties found in developing a digital
learning video.

Research Method
The research used a mixed method design where there are two data bases kept

separate, but related. The data are described and analyzed in the quantitative phase, and then
could be used to identify the participants for qualitative data collection and analysis
(Creswell, 2018). This research was conducted at the Faculty of Teacher Training and
Education, University of Muhammadiyah Prof. Dr. Hamka. There are 67 English Education
Department students taken with purposive sampling technique, and they were selected as they
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attended an ICT in EFL course in the academic year of 2021/2022. The following is the
participant demography.

Table 1. Demography of the Participants
Categories Number of participants

(N=67)
Percentage

Gender Female 53 79
Male 14 21

Semester 6 38 57
8 23 34
10 6 9

Age 20 24 36
21 25 37
22 15 22
Over 23 3 4

Home
location

Great Jakarta and surroundings
(Bogor, Depok, Tangerang, and
Bekasi)

61 91

Outside Jakarta and surroundings 4 6
Outside Java Island 2 3

In collecting the data, an online questionnaire was distributed to the students
comprising two aspects: measuring the attitudes of the students and their motivations. There
are four questions for attitudes domain and four questions for measuring the EFL preservice
teachers’ motivations with Likert scale from strongly agree (SA), agree (A), disagree (D), and
strongly disagree (SD) started from 4-1. Besides the closed-ended questionnaire, two open-
ended questions were also addressed to the EFL preservice teachers dealing with their
difficulties in developing digital learning videos. An interview guide was also used to collect
the deep information related to the EFL preservice teachers’ attitudes and motivations in
developing a learning video. There are nine preservice teachers (PT) who were invited for the
interviews: PT16, PT18, PT31, PT 41, PT42, PT49, PT50, PT51, and PT58. They were asked
some questions related to their attitudes and motivations in developing digital learning
videos. Each participant had a 30-minute interview. As this research used a mixed method
design, a descriptive statistic was used to analyze the questionnaire data. Meanwhile, a
description and image analysis was utilized to analyze the open-ended questions and the
interview data (Creswell, 2018).

Results and Discussion
1) EFL Preservice Teachers’ Attitudes in Developing A Learning Video

Table 2. Preservice Teachers’ Attitudes in Developing a Learning Video
Items SD D A SA Total Mean SD
1. I enjoyed developing videos

for my EFL teaching
0% 1% 76% 22% 100% 3.21 0.45

2. I felt comfortable editing my
videos

0% 7% 64% 28% 100% 3.21 0.57

3. I prefer making short videos
(5-10 minutes) to longer
videos for my online learning

1% 9% 58% 31% 100% 3.19 0.66
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4. I like using more software
applications to develop/edit
than one software application

0% 15% 54% 31% 100% 3.16 0.67

Total Percentage
0.4% 8.2% 63.1% 28.4% 100% 3.19 0.59

8.6% 91.4%
Note: SD for strongly disagree; D for disagree; A for agree; SA for strongly agree

From the table above, there are 76% of the EFL preservice teachers agree to enjoy
developing digital learning videos for their own EFL teaching in the future. In addition, 22%
of EFL preservice teachers strongly agree and only 1% indicating that they did not enjoy
developing digital learning videos. This is in line with what PT31 said in the interview:

“Personally, I got many benefits. For example, by developing videos, I can
contribute knowledge and information by online learning until people can understand
by repeating the videos”.

Related to how they felt comfortable editing their videos, it is found that 64% of the
EFL preservice teachers agree and 28% strongly agree to feel comfortable editing their
videos. There are only 7% of the EFL preservice teachers who disagree. This finding is
supported by PT49 in one interview saying:

“Yes, I like editing especially when I added the effects, images or other features to
make my video better including the materials I deliver to attract the students or
people to learn from my video”.

They also prefer making short video (5-10 minutes) to longer videos for online
learning (58%). Meanwhile, there are only 1% who strongly disagree and 9% who disagree.
They prefer longer videos (more than 10 minutes) to shorter videos to develop for online
learning. This finding is pointed out in the interview:

“I prefer to make the video within 5-10 minutes. I am sure that students will not be
bored and the learning will not be monotonous”. (PT16)
“I prefer to develop a short video to longer because it is simple in editing dan make
the audience easy to understand and not make them bored as well. When I had longer
materials, I divided them into some parts of videos”. (PT18)

Most EFL preservice teachers like using more software applications to develop or edit
the videos (54%). 15% of EFL preservice teachers tend to use one software application.
Similarly, some argue that:

“I used more than one application to make my videos more interesting and look
better”. (PT42)
“I usually use more than one application, and this depends on my needs to develop a
learning video. Sometimes I used Inshot, and sometimes I used Kinemaster to edit”.
(PT51)
“I use more applications so that the audience will not be bored”. (PT58)

From the data collected, there are 14 kinds of software applications used by EFL
preservice teachers in creating and editing the videos, namely: Powerpoint (PPT), Bandicam,
Sparkol/Videoscribe, Adobe Premiere, Kinemaster, Inshot, PowerDirector, Capcut, VN,
Filmora, Canva, Prezi, Audacity, and Storyboard That (see Chart 1). Most EFL preservice
teachers used Powerpoint to develop learning videos (26%), Sparkol (12%) and Bandicam
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(8%). For editing the videos, the EFL preservice teachers dominantly used Inshot (21%) and
Kinemaster (19%). From the interview, it could be described:

“I used mostly PPT and Inshot. I think making the video with PPT is easier and PPT
contains audio and images”. (PT16)
“Mostly I use Inshot. It is easier, understandable and has no watermark”. (PT49)
“So far, I use Kinemaster because I can operate it very well. The result of editing is
also nice”. (PT18)

Chart 1. The Application Used by the EFL Preservice Teachers to Develop and Edit
Learning Videos

Based on the results above, it is found that the mean of the EFL preservice teachers’
responses related to their attitudes in developing a digital learning video from the 4 items
ranges between 3.16 and 3.21 and total percentage yields 91.4%. This indicates that there is a
stronger level of their attitudes in developing a learning video. It is in line with what has
been done by (Graziano, 2018). He reported that after the students studied seven kinds of
technology in the course, they could create the activities such as telling the stories, explaining
how to solve the problem, delivering instructions, and using the technology with English.
Another relevant study showed that teachers who were able to edit the video allowed them to
implement a host of multimedia design principles more easily and it could be more
interactive now (Lowenthal et al., 2020; Noetel et al., 2021). They prefer to make shorter
videos, and this is supported by Martin and Martin in (Campbell & Cox, 2018) who found
that students do not watch videos on academic tutorials over 3 minutes in length and with a
duration of short videos students are not easily bored and are more effective as they contains
some examples and explanations which are easy to understand (Handayani et al., 2021). In
contrast to the study done by (Gentile, 2019), there were 36.36% of respondents who never
tried to provide their instructional videos because of financial reasons and operational ones.
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2) EFL Preservice Teachers’ Motivation in Developing A Digital Learning Video
Table 3. EFL Preservice Teachers’ Motivations in Developing a Learning Video

Items SD D A SA Total Mean SD
1. I will use English to make

more videos for my future
own teaching

0% 3% 70% 27% 100% 3.24 0.5

2. I will upload/share my videos
in my YouTube channel or
other social media

1% 9% 70% 19% 100% 3.12 0.54

3. I will use my videos for
online learning

0% 6% 72% 22% 100% 3.16 0.51

4. When I make a video, my
ICT skills will increase

1% 0% 60% 39% 100% 3.36 0.57

Total Percentage
0.7% 4.5% 67.9% 26.9% 100% 3.22 0.53

5.2% 94.8%
Note: SD for strongly disagree; D for disagree; A for agree; SA for strongly agree

Table 3 shows that EFL preservice teachers are motivated to use English language to
make videos for their future own teaching of (70%). In addition, there are 27% of EFL
preservice teachers who strongly agree to use English to make videos rather than Indonesian
language. There are only 3% of EFL preservice teachers who disagree to use English to
develop digital learning videos. This result is supported by PT18:

“In the future I will be using English in creating my videos as people can learn and
practice more about English materials as well as to increase my speaking skills”.

The videos which they already created are then uploaded or shared to their YouTube
channel or other social media (89%). There are only 10% who would not upload their videos
to the YouTube channel or other social media. PT50 supports this finding below:

“I own more than 5 videos, and I have already uploaded them in my YouTube channel
for my future teaching of English. In short time, I will be joining the teaching practice
program and will let the students watch my videos”.

Most EFL preservice teachers also will use their own videos for online learning in the
future (72%). In addition, 22% strongly agree to use the videos for online learning. There are
only 6% who disagree. PT41 strengthens this idea:

“Yes, the video I have is used for online learning to make the students able to repeat
the materials they do not understand”.

Dealing with whether their ICT skills will increase when making a video, 60% of EFL
preservice teachers agree and 39% strongly agree that their ICT skills will improve when they
create learning videos. This finding is revealed with these interview results.

“Yes, My ICT skills increase because previously I made the video without being
edited, but now after I joined ICT in TEFL I could edit the video by adding the
images, the texts, effects, sounds, and so on to be better”. (PT49)
“Since I joined ICT in TEFL, I know more about technology and how to make and
edit the video as well as I can practice it”. (PT58)
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In line with these results, the mean of EFL preservice teachers’ responses ranges from
3.12 to 3.36 and total percentage shows 94.8%. This indicates that there is a stronger level of
preservice teachers’ motivations in developing digital learning videos. This finding is similar
to what (Calderón et al., 2020) did in their research on the relationship between the student-
centered digital technology approach and intrinsic motivation describing that the use of ICT
in developing videos was a new learning experience to most preservice teachers and they
were initially affirmative towards using digital technology for educational goals. Another
research showed that the instructional video developed by preservice teachers had a good
quality (Susantini et al., 2020) and this could be utilized for their EFL teaching and
improving teaching skills of preservice teachers as quoted by Susantini in (Susantini et al.,
2020). The videos they have produced are then uploaded to their own YouTube channel as
they believe that during the online learning YouTube can be a good material for them to teach
English and this helps students understand the lesson better (Syafiq et al., 2021) and use the
pause button when they find the material in the video too difficult (Merkt et al., 2022). This
idea is also supported by (van Alten et al., 2020) in their research who interpret that students
deliberately watched the learning videos to understand the material.

3) EFL Preservice Teachers’ Difficulties in Developing A Digital Learning Video
From the data collected, there are five categories of difficulties in developing a

learning video, they are: (1) skills of using applications, (2) providing materials, (3) software
capability, (4) confidence, and (5) availability of time.

Chart 2. Categories of Difficulties in Developing a Digital Learning Video
Chart 2 displays that the most difficulty deals with the software capability (40%). The second
problem the EFL preservice students face is about how they provide the materials (22%).
They are confused to select the topic of the material. Meanwhile, there are 11% of EFL
preservice teachers who still lack their own confidence, and this is the least difficulty found
from the EFL preservice teachers’ responses. In this case, they feel shy to speak in front of
the camera. The other difficulties belong to the skills of using application (15%) and
availability of time (12%).

The results above present some difficulties found in developing a digital learning
video as already mentioned, there are five categories. Several problems on the skills of using
applications are related to how the preservice teachers intend to record and edit the video.
They are not good enough or skillful at using the application. There are some certain features
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of the application they do not understand. They need to practice more to use the application.
These problems deal with ICT skills owned by EFL preservice teachers. In the beginning of
developing digital learning videos, it is obviously that EFL preservice teachers were not
assertive to apply some applications. Similarly, (Valtonen et al., 2021) stated that preservice
teachers did not seem to be confident in using ICT in education to integrate with pedagogical
knowledge.

In developing a digital learning video, EFL preservice teachers also have problems in
providing materials. They are confused to decide the theme or the plot of the video. They are
not sure about delivering the material correctly if it suits the students’ needs for their
teaching. Another difficulty is about finding the references of the materials. They also need to
master the materials, and this is not easy for them to speak in front of the camera. This
category is in line with what (Önal, 2019) found in his research. He said that the material or
the content of activity should consider the level, ages, interests and needs of the students in
designing their lesson plans.

In the category of software capability, preservice teachers find the Adobe Premiere
Pro does not support their laptops. It takes a lot of time to edit as well as to render the video.
For those who use smart phones for editing, the memory capacity is not adequate to
accommodate. As the application downloaded for free, the menus are limited and contain the
water mark. Sometimes the videos are corrupted after editing and they need to make another
new video. In addition, the software application could not be opened. These hindrances are
similar to what (Theelen et al., 2019) studied where the preservice teachers had physical
discomfort and technical problems.

Another category of developing the learning videos which is mostly faced by more
EFL preservice teachers is their confidence. They are hard to choose the right words or
expressions to convey to the public. They are worried if the materials presented are
interesting. They also lack creativity and confidence talking in front of the camera.
Sometimes they are nervous and shy how to make good explanations so as that the audience
understands the materials (Fidan, 2018).

The last one is the availability of time. This includes EFL preservice teachers’
unavailability of creating and editing the video as it is not easy to make the videos have
aesthetic. Moreover, it takes patience and needs lot of time to create or develop learning
videos. They have been busy with other activities in the same time.

Conclusion
This research has shown positively that most EFL preservice teachers are enjoyable and
strongly eager to develop digital learning videos with some kinds of video editing
applications as they need to use the videos for their future teaching at schools. However, they
find some obstacles when attempting to create the videos such as skills of using applications,
providing materials, software capability, confidence, and availability of time. In addition, the
videos they already created through ICT in TEFL course and the practices can increase their
ICT skills.

Recommendation
It is recommended that the EFL preservice teachers need to continuously improve their skills
of ICT in developing more digital learning videos for EFL teaching in the future better such
as joining some workshops on ICT in TEFL, watching some tutorials of creating and editing
videos via YouTube, and practicing to conveniently use a video maker and editor. Besides
improving the ICT skills, they also should master the materials or the contents since it is the
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important part of developing videos more interestingly and this is supported with good
confidence.
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