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class was taken as the experimental class, and XI-B was treated as the control
class. The research shows that it is significantly different in teaching English by
using a retelling strategy to improve the students’ reading comprehension. The
sig. (2-tailed) is 0.000 is lower than the significant level (0.05). Thus, the
retelling strategy can improve the students’ reading comprehension in SMAN 1
Jonggat, Praya, Central Lombok. The t-test is higher than the t-table, 8.04 < 1.67.
This also certainly concludes that there is a significant difference in teaching
reading by using retelling strategy and not using retelling strategy. There is a
positive contribution to the teaching of English reading comprehension by using
retelling strategy in the SMAN 1 Jonngat, Praya, Central Lombok. All 25
students in the experimental class were happy and enjoyed reading by using the
retelling strategy.
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INTRODUCTION

Recently, English has been increasingly becoming the medium of communication in
every aspect of life, particularly in the education domain. As a result, many people learn
English as an endeavor to face global demand. The principal purpose for them in knowing it
is to be able to read. They consider that reading is the most crucial language skill, among
other skills. According to research findings, reading seems intuitively the most important:
people who know a language are referred to as readers of that language. Many, if not most,
foreign language learners are primarily interested in learning to read.

In Indonesia, English is a foreign language (Widiati & Cahyono, 2006: 276). For
Indonesian people, English is learned after they mastered their first language. Gebhard
(1998) states that English as a foreign language means that English is studied by people who
live in places where English is not their first language; English is only taught as a school
subject. For this position, many Indonesian people, including students, find several problems
in mastering it. They consider that English is quite difficult to learn and even think it is the
most difficult one to master.
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Various factors may trigger the difficulties in mastering English as a foreign language.
Those could be from the English language itself, or from the learners themselves, or possibly
from the learning process itself. Obviously, the teacher's role also plays a crucial effect
(Nunan, 1999: 93). English is a complex language for Indonesian people because it contains
various patterns, unique spelling, and pronunciation. It is said that English is badly spelled
(Literary-research, 2001).

Based on the researcher’s experience teaching in this school, the researcher found that
one of the problems that restrain their reading ability is lack of self-confidence. It was based
on the researcher’s teaching experience. It was found that the majority of the students still felt
reluctant, nervous, and shy to read, especially when they were asked to read in front of their
friends. Knowing that they are heterogeneous, coming from different characters, the
background of education, and families. It seemed that they seldom cooperate. This condition
also affected their active involvement during their English class. Some students have willing
to ask for clarification from their teacher. They responded to or answered the teacher’s
instruction and question, did the task given by having an active discussion with their
peer/group, helped or asked for help from each other, and actively answered their friends’
questions. It was found that out of 26 students, there were only 7 students (27%) who were
categorized as active students.

A large body of reading research has recently targeted strategy instruction, which
presumes that learners who are empowered with knowledge of a particular reading strategy,
and specifically how it is used, can better increase their reading comprehension (Anderson,
2005; Beers, 2000). Moreover, Pressley (2002) emphasized that reading education should
focus on comprehension instruction: readers should be taught comprehension strategies.
Comprehension instruction entails “teaching people how to construct meaning from text
rather than simply finding the meaning put there by the author” (Pressley, 2002: 390). In
order to comprehend the text well, the student has to be engaged in utilizing strategies “to
construct meaning from text, using text information to build conceptual understanding, [and]
effectively communicating ideas orally and in writing” (Gambrell, Malloy, & Mazzoni, 2007,
p. 13). Students who engage in such meaningful literacy activities can become motivated and
achieve reading success.

In the context of second language (L2) learning, the teacher can implement best
practices in relevant and meaningful ways when teaching students to read English as a foreign
language (EFL). Reading comprehension strategies for EFL learners should promote
memorizing linguistic symbols and understand ideas in the text. In an EFL classroom, the
following responses are quite common. When teaching students to read an English article, a
language instructor may ask them to describe what they have read once they have finished
reading. In many situations, the instructor repeatedly encounters students’ silent responses or
replies, such as, “Sorry, I have nothing to tell you,” “I don’t remember,” or “I have no idea
about that.” These responses reveal the problem: EFL learners cannot remember anything
after they read a piece of English text. To overcome this problem, an instructor should offer
students a strategy to reconstruct meaning in order to help them remember and understand the
information in the text. One strategy that engages students in reconstruction is Retelling. The
retelling technique is a verbal rehearsal skill in which readers restate what they have read.
Through retelling the text, learners can engage in meaning reconstruction by generalizing text
information, connecting details, and referring to prior personal knowledge.

In English-speaking contexts, Retelling has been used as an instructional tool for quite
a long time. Some research on the effects of retelling-based reading programs shows that
Retelling is an effective tool used to improve students’ text comprehension in a holistic
fashion and to enhance students’ ability to recall entire texts (Cullinan, Harwood, & Galad,
1983; French, 1988; Gambrell, Koskinen, & Kapinus, 1991; Morrow, 1985, 1986, 1993,
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Moss, 1997, 2003, 2004). However, in the context of learning English as a second or foreign
language (ESL/EFL), no studies in the literature on Retelling examine it as an instructional
tool for increasing reading comprehension. Thus, the present study instructed Chinese adult
learners in the retelling technique and examined the effects of Retelling on their reading
comprehension performance. The present study can contribute to the current body of
knowledge about how to improve comprehension in ESL/EFL reading education.

Despite the wide use of the retelling technique in education and the amount of
research examining its effects on comprehension in a native English-speaking context, the
above literature review exposed several gaps. First, there are few studies on the effects of the
retelling technique on ESL/EFL learning. Using recall as a reading comprehension assessment
tool, Bernhardt (1991) recommended that the analysis of students’ retelling protocol be an
instructional device to improve FL learners’ reading comprehension. More recently, Moss
(2004) indicates that English-language learners benefited from text retelling. A second gap in
the literature is that, despite the documented robust effect of Retelling on improving native
speakers’ comprehension, the linguistic aspect of reading comprehension that is best
improved by Retelling has not yet been deeply investigated. Through the questionnaire
employed in the present study, the researcher examined the impact of retelling with regard to
the participants’ understanding at the word-level, sentence-level, and text-level. Third, the text
type utilized in previous research has been either expository or narrative. But these two text
types have different structures that may spark readers to activate diverse strategies for
comprehension. In fact, a reader may be involved in both types of article reading in daily life.
Therefore, to provide a complete reading comprehension performance analysis, the researcher
used both narrative and expository texts. Fourth, the participants in previous research have
been kindergarten, elementary, and high school students. | assumed that the retelling
technique that worked with kindergarten, elementary, and secondary students, would also
serve other students, namely post-secondary students. Thus, the present study examined
university students.

Most importantly, the during-reading phase has been ignored in the previous research
using Retelling as an instructional tool to activate the learners’ reading comprehension.
Previous research has used the retelling technique only as a follow-up strategy. As a result,
these studies on the effects of Retelling only examined reading comprehension following
reading or listening. However, what students comprehend and how they understand the text
during reading may influence what they retell after reading. Therefore, the present study
asked participants to use Retelling and examined how they understood the text during reading.
The purpose of this study was to examine the effects of the retelling technique on ESL
learners’ reading comprehension of expository and narrative texts.

RESEARCH METHOD

The design of this research was experimental research. This design deals with utilizing
the independent variable (the retelling technique) toward learners’ reading comprehension.
The research step was started from the problem identification found by the teacher in his
classroom. Latief (2009) states that experimental research for English learning aims to
develop and apply a certain instructional strategy to solve practical instructional problems in
English classroom teaching. This research was designed to apply the retelling strategy to
solve the problem in the English class of the XI grade students of SMAN 1 Jonggat, Central
Lombok, West Nusa Tenggara.

In conducting this experimental research, the researcher collaborated with one
collaborator. The collaborator was the teacher who taught English in this school. It is based
on the early agreement; the researcher acts as a teacher implementing the retelling strategy.
The collaborator helps the researcher observe the teaching process by filling the supporting
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instrument to gain the supporting data. Before conducting the research, the collaborator is
trained on how to use the research instruments such as observation checklists and field notes.
The collaborator, who is equipped with those research instruments, observes the researcher
and students in the teaching and learning activities during the retelling strategy
implementation.

Research Design

The experimental research design used in this study is an experimental process
adapted from the model proposed by Kemmis and McTaggart (cited in Koshy 2007). It
consists of five main steps: problem identification, implementing the treatment, distributing
the instruments, gaining the data and analyzing the data.

Population and Sample

This study was conducted at state senior high school or SMAN1 Jonggat, which is
located in JI. Jurusan Praya, Central Lombok, West Nusa Tenggara Province. The research
population was 52 students of XI Grade of SMANL1 Jonggat, Central Lombok, West Nusa
Tenggara, in 2019/2020. The XI grade students were divided into two classes, XI-A and XI-
B. Class of XI-A contained 25 students, and XI-B contained 27 students. The XI-A class was
taken as the experimental class, and XI-B was treated as the control class, controlling the
experimental class, which was treated by implementing the retelling strategy.

The researchers utilize non-random sampling as the sampling of the research. It was
conducted for the XI grade of SMAN1 Jonggat only had two classes, which were not possible
to be randomized. This was done to maintain the intake setting of the class. The researchers
also have consulted with experts who provided some suggestions not to randomize the
research participants.

Instruments

Reading comprehension was tested in the pre- and post-tests. The pre- and post-tests
are group tests featuring the same text, which measures the participant’s ability to
comprehend reading comprehension in English. The participants read five passages and
answer 25 questions. These passages and questions are directly adopted from Pauk (2000). In
the original format, each passage is followed by six types of questions: main idea, subject
matter, supporting details, conclusions, clarifying devices, and vocabulary in context. The
main idea question is taken away because it is not the multiple-choice variety from which
participants select one correct option.

The rationale for using the same test for both pre- and post-measurement is to assure
objectively comparable tests, thus avoiding the problem of equating different formats of pre-
and post-tests. The six-week interval between administrations is considered long enough to
control for any short-term memory effects. This is because the participants are not provided
with the correct answers after the pre-test, so they have no way of knowing whether their
answer is correct; moreover, they are unlikely to remember how they have answered a
question the first time. Thus, the interval is deemed long enough to control any significant
learning except for the training.

The questionnaire of self-evaluation results. The questionnaire contained 5 items with
a 0 and 5 Likert Scale for each item (0 = strongly disagree, 5 = strongly agree). The
questionnaire includes: (1) some statements pertaining to the impact of Retelling after
reading, (2) some statements of the impact of the ability to tell after reading, (3) some
statements about the impact of enjoying the activity of reading, (4) some statements of the
impact of the ability of writing after reading, and (5) some statements on the impact of the
ability to gain vocabulary after reading.
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Individual items dealing with the periods during and after reading are further divided
into word-level, sentence-level, content details, and the text's overall meaning. In addition,
two items covering the period during reading focus on the participants’ affective factors,
exploring how participants conceive Retelling as a strategy that helps them pay attention to
the reading material. Questionnaires are written in English and translated into Bahasa
Indonesia. Participants complete the Bahasa Indonesia version. In addition, the self-report
focuses on the participant’s experience with Retelling. It contains one semi-open question
asking whether the participants want to continue to use the retelling technique after the
program is over and why or why not

Data Analysis

After data collection, the researcher applies Statistic Package for Social Science for
Windows (SPSS) version 22.0 to compute the data collected from reading comprehension
pre- and post-tests, the participants’ reading performance questionnaire. The researcher
conducts the independent samples t-tests to investigate whether there are differences between
the experimental and control groups on reading comprehension tests and during- and after
reading performance. Furthermore, self-reports are analyzed qualitatively. The analysis is
focused on why the students feel meaningful learning to improve their reading comprehension
or why not. The qualitative analysis is used as supplementary data to help interpret the results
of the statistical analysis.

RESEARCH FINDINGS AND DISCUSSION
Research Findings

The result's presentation was intended to find out the answer to the problem of
investigation as formulated in the introduction. To find out the problem's solution, the
researcher intended to analyze the data obtained from the students' test results. The data
analysis was meant to determine the implementation of the retelling technique in increasing
students’ reading comprehension at the grade of XI A and B of SMAN 1 Jonggat in the
academic year 2019/2020. In this step, a finishing formula from a t-test analysis of SPSS
computation has been adopted to determine the significant difference between the teaching of
reading comprehension by using retelling strategy and the teaching of reading comprehension
using a non-retelling strategy.

In the first step of the research, the researcher came to the class and delivered a kind of
pre-test to explore the students’ reading ability. A simple reading test was delivered to
students. Some of the students were familiar with the topics discussed, but others seem so
strange and even confused when the researcher tried to examine them with the reading test.
To mark the students' test results, the researcher gave six points for the lowest score, then the
highest possible score is nine.

Secondly, after the pre-test was administered, the researcher held out the regular
treatment of the teaching of reading comprehension by using retelling strategy to the
experimental class and non-retelling strategy for the control class. The number of students
taken as the population of this study was 52 students. Twenty-five students were treated for
the experimental group, and 27 others were treated as the control group. They had been
chosen in non-randomization. This was applied due to maintaining the intake setting of the
class. The researcher also has consulted with the observer, who provides some suggestions
not to randomize the research participants.

The experimental group students were treated using the retelling strategy to improve
the students’ reading comprehension. Meanwhile, the students categorized into the control
group were treated using non-retelling techniques or a conventional teaching method to teach
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reading comprehension. The treatments were conducted about eight meetings and the
researcher came to the class (experimental and control groups) four times a month. The
experimental group and the control group were treated with a post-test to know how well the
students’ major competence or individual reading comprehension ability.

In finding out the positive effect of the retelling technique in increasing the students’
reading comprehension, the experimental and control groups' data are put in the tables and
counted for the mean scores. This is to find out the comparison between both pre and post-test
between both groups. In analyzing the data obtained, the researcher follows the following
steps.

Arranging and putting the score of pre and post-tests between both experimental and
control groups and analyzing the data using early statistical computation to measure the
results of descriptive statistical computation in finding out the mean score of pre and post-
tests between experimental and control classes and analyzing the data by using a further
statistical computation to measure the significance of teaching reading comprehension by
using a specific teaching technique in the form of retelling strategy of teaching. This
statistical analysis is called inferential statistical analysis, which was conducted to find out the
effect of teaching reading comprehension by using the retelling strategy.

Descriptive Statistical Analysis

The next steps are analyzing the results of pre and post-tests between both
experimental and control groups. The researcher applied computer software for analyzing the
data. The statistical application is called SPSS Statistical Analysis Version 22 from IBM. The
Results of Descriptive Statistical Analysis of Post Tests for both Experimental and Control

Group.
Table 2
The Results Descriptive Statistical Analysis

Group Statistics

Group N Mean Std. Deviation Std. Error Mean
Nilai ~ 1.00 25 85.1600  6.43998 1.28800
2.00 27 721111  5.23548 1.00757

Pursuant to the results of the descriptive statistical analysis above, the researcher can
now look at the comparison of the mean scores between both experimental and control
classes. The experimental group's mean score is higher than that of the control group, which is
85.16 < 72.11. This surely indicates that the experimental group performs better in learning
reading comprehension than the control group. The teaching of reading comprehension by
using the retelling strategy is better than using a non-retelling strategy. The retelling technique
is positively improving the students’ reading comprehension. It is now answering the
researcher’s hypothesis derived from the research question that the retelling strategy is
effective in improving the learners’ reading comprehension in SMAN 1 Jonggat in the
academic year of 2019/2020.

The researcher positively argues that teaching English reading by using retelling
strategy can now be promoted. EFL teachers can surely adopt the results of this investigation
to solve problems in EFL settings, particularly the teaching of English in middle school in
non-English speaking countries. It was based on the above results of descriptive statistical
analysis; the researcher can now conclude that the retelling technique is positively improving
the students’ reading comprehension in the level of middle school.
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Inferential Statistical Analysis

After the steps of analyzing the results of pre and post-tests in both experimental and
control groups in the form of descriptive statistical analysis, the researcher can now proceed
to further statistical analysis by using computer software of SPSS from IBM for analyzing the
data. The further statistical application is similarly applied from SPSS Statistical Analysis
Version 22 from IBM. This deeper analysis is called inferential statistical analysis, which
certainly examines both the post-test results between experimental and control groups. The
following tables show the results of inferential statistical computation from IBM SPSS
Version 22.

Pursuant to the inferential statistical analysis results above, the researcher can now
look at the comparison of the results of significant differences found after the computation of
the analysis by using an independent sample t-test. The result of the sig. (2-tailed) shows .000,
which is higher than that of the significant level of 0.05 which was set by the researcher,
which is 0.000 > 0.05. This indicates that the experimental group that was taught using the
retelling technique performs better in learning reading comprehension than the control group.
Reading comprehension in the practical class by using the retelling strategy shows better
results than using a non-retelling strategy. The retelling technique is positively increasing the
students’ reading comprehension. It is now also further answering the researcher’s hypothesis
derived from the research question that the retelling strategy effectively improves the
learners’ reading comprehension in SMAN 1 Jonggat in the academic year of 2019/2020.

The inferential statistical analysis results show that it is significantly different in
teaching English by using a retelling strategy to improve the students’ reading
comprehension. The results of the sig. (2-tailed) indicate 0.000 which lower than the
significant level (0.05). Hence, it is now proven that reading comprehension in middle school,
particularly in SMAN 1 Jonggat Praya, Central Lombok, can be assisted by using the retelling
strategy. That is why EFL teachers can surely cope with this finding. English teachers in the
level of middle schools can teach reading comprehension in English by using the retelling
strategy. The researcher then looked at the result of the t-table, which is commonly stated in
general in the list of the distribution of the t-table. The researcher found that the results of the
t-table is 1.67. The researcher then compared the results of the t-test and the results of the t-
table. It was found that the t-test is 8.04, and the results of the t-table is 1.67. Therefore, the t-
test is higher than the t-table, 8.04 < 1.67.

Discussion

The computation of the data analysis from the descriptive statistical analysis in the
former pages shows that the two mean scores of the experimental and control groups are
resulting in 85.16 for the experimental class and 72.11 for the control class. This figure that
the experimental class shows a higher mean score than that of the control class. The
experimental class, which was taught by using the retelling strategy, performed better results
in acquiring reading comprehension. The researcher surely can conclude that based on the
mean score results from descriptive statistical analysis, it was found that 85.16 for
experimental group is higher than 72.11 for the control group. That is 85.16 < 72.11. It means
that the degree of difference between two mean scores is the significance for both classes in
the teaching of reading by using and by not using the retelling strategy of teaching.

The result above indicates that the researcher's hypothesis during the promotion of the
research questions can be accepted. Thus, the retelling technique is effective in increasing
students’ reading comprehension. From the result of the discussion above, it is clearly seen
that the retelling technique is able to make the students understand the reading comprehension
by their own. The importance in this activity, teachers should build-up and activate teaching
strategy to the students right before reading activity.
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The results of the inferential statistical analysis also show that there is a significant
difference in teaching English by using the retelling strategy in improving the students’
reading comprehension. The results of the sig. (2-tailed) indicate 0.000, which is lower than
the significant level (0.05). That is why it was proven that reading comprehension in the level
of middle school, particularly in SMAN 1 Jonggat Praya, Central Lombok, can be assisted by
using retelling strategy. That is why EFL teachers can surely cope with this finding. English
teachers in middle schools can teach reading comprehension in English by using the retelling
strategy.

This finding indicates a corroboration to former research findings, which found that
Retelling increases elementary students’ reading comprehension in terms of both the quantity
and quality of what is understood (Richardson & Morgan, 2003; Tennessee Department of
Education, 2007). Thus, this research finding positively supported the former research finding
in the retelling strategy of English teaching.

These findings were in line with some research studies that have evaluated the impact
of oral Retelling on students’ last memories of a story, such as Dudukovic, Marsh & Tversky,
2004; Marsh & Tversky, 2004; Marsh, Tversky & Huston, 2005; Tversky & Marsh, 2000.
The results indicate that Retelling has both positive and negative consequences for recall.
Different kinds of rehearsal involving other purposes, audiences, and social contexts may
differentially affect memory. Marsh (2007) stated that the re-tellers' different purposes could
result in other recall consequences. It is because concepts formulated during Retelling affect
later recall of the entire event (Marsh, Tversky & Huston, 2005; Tversky & Marsh, 2000).

CONCLUSION

The data analysis from the descriptive statistical analysis shows that the experimental
group's mean scores are higher than the control group, resulting in 85.16 < 72.11. This
indicates that the experimental class, which was using the retelling strategy, performed better
in acquiring reading comprehension. The researcher can conclude that based on the results of
the mean score from descriptive statistical analysis, it indicated that the degree of difference
between two mean scores is different for both classes in the teaching of reading by using and
not using the retelling strategy of teaching. Thus, the retelling strategy can improve the
students’ reading comprehension in SMAN 1 Jonggat, Praya, Central Lombok. The inferential
statistical analysis shows that it is significantly different in teaching English by using a
retelling strategy to improve the students’ reading comprehension. The sig. (2-tailed) is 0.000
is lower than the significant level (0.05). Thus, the retelling strategy can improve the students’
reading comprehension in SMAN 1 Jonggat, Praya, Central Lombok.

The t-test is higher than the t-table, 8.04 < 1.67. It also concludes that there is a
significant difference in teaching reading using retelling strategy and not using retelling
strategy. There is a positive contribution to the teaching of English reading comprehension by
using retelling strategy in the SMAN 1 Jonngat, Praya, Central Lombok. The questionnaire
covered the impact of Retelling after reading, the ability to tell after reading, the activity of
reading, the power of writing after reading, and the ability to gain vocabulary after reading
activities. All 25 students in the experimental class are happy and enjoy reading by using the
retelling strategy. In self-report, 23 students responded in positive answers. Almost entire
students are willing to continue retelling in English. They enjoy retelling the story before the
audience and gaining some new words and courage. Most of them can perform Retelling as
the teacher guides them, and indeed, they enjoy having new vocabularies that they did not
understand earlier.
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