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EFL students in Extensive Reading course often encounter reading 
comprehension difficulties due to limited vocabulary, insufficient inferential 
skills, and restricted exposure to authentic English texts. Although graphic 
novels have been recognized as engaging reading materials, limited research 
has examined their role in fostering multimodal literacy and reading 
comprehension in EFL Extensive Reading contexts. This study aimed to explore 
how graphic novels support multimodal literacy and reading comprehension 
among EFL students enrolled in an Extensive Reading course. A qualitative 
descriptive design was employed involving three undergraduate students from 
the English Language Education Study Program at Universitas Ahmad 
Dahlan. Participants were selected through purposive sampling based on their 
experience in reading graphic novels during the course. Data were collected 
through semi-structured interviews and analyzed using Miles and Huberman’s 

interactive model, including data reduction, data display, and conclusion 
drawing. The findings revealed that graphic novels facilitated reading 
comprehension by providing visual support for understanding context, 
emotions, vocabulary, and narrative structure. The multimodal features of 
graphic novels also increased students’ engagement, supported contextual 

reading strategies, and promoted the integration of visual and textual 
information. However, challenges were identified, including students’ 

overreliance on visual elements and differing perceptions regarding the 
contribution of graphic novels to critical thinking. The study concludes that 
graphic novels are effective multimodal resources for supporting multimodal 
literacy and reading comprehension in EFL Extensive Reading contexts. The 
findings suggest that teachers are encouraged to integrate graphic novels into 
Extensive Reading course while providing explicit guidance on interpreting 
visual and textual elements to maximize learning outcomes. 
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INTRODUCTION 
In the context of 21st-century education, English as a Foreign Language (EFL) learning 

is increasingly shaped by digital and multimodal communication practices. Learning English 
as a foreign language (EFL) faces several difficulties in the digital age, which is marked by the 
abundance of visual and interactive media, particularly in the development of reading skills.  A 
major obstacle encountered by EFL students is the inability to comprehend English texts, which 
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is frequently caused by a lack of vocabulary, low inferential abilities, and a lack of cultural 
background relevant to the text’s content.  Improved reading comprehension abilities are 

directly correlated with a deeper vocabulary grasp, highlighting the fact that incidental word 
exposure is frequently insufficient. (Mouchrif et al., 2023). I n addition, exposure to the cultural 
norms and values of the target language significantly enhances EFL students’ reading and 
listening comprehension skills (Kamaeva et al., 2022). This finding suggests that inferential 
skills, which are often developed through cultural exposure and background knowledge, play 
an important role in comprehension. Similarly, Toti and Hamid (2022) found that learners’ 

cultural background knowledge positively influenced reading comprehension, indicating that 
culturally unfamiliar texts may present additional challenges for EFL learners. In the context of 
reading instruction, these challenges become even more significant because students are 
expected to read a variety of texts independently and extensively to improve their reading 
comprehension and fluency. 

Beyond these linguistic and cultural challenges, EFL learners increasingly encounter 
multimodal texts that combine written language with visual elements. Although images can 
support comprehension, students do not automatically know how to integrate visual and verbal 
information to construct meaning. Many learners tend to focus primarily on either the written 
text or the visual representations, limiting their ability to interpret relationships between 
different modes of communication. As a result, difficulties in combining visual and textual 
information may affect both reading comprehension and the development of multimodal 
literacy, particularly in learning environments where students are expected to read 
independently and make meaning with limited instructional support. 

At some universities, the extensive reading course aims to enhance comprehension 
through a variety of texts and to foster reading habits in students. However, conventional 
approaches that focus on linear and expository texts are often not in line with the cognitive 
habits of today’s students who are accustomed to visual and interactive media. Teaching 
resources that may offer a more comprehensive and contextualized literacy experience are 
needed in this context to provide engaging content. This condition highlights a critical issue: 
despite the increasing availability of multimodal resources, reading instruction in EFL contexts 
remains predominantly text-based and does not adequately address students’ multimodal 

learning needs. As a result, students continue to struggle with comprehension, engagement, and 
independent reading development. Recent studies have emphasized the growing importance of 
multimodal literacy in contemporary education. Rather than relying solely on written language, 
multimodal literacy involves the ability to interpret and construct meaning through the 
integration of multiple modes of communication, including text, images, symbols, and digital 
resources (Xu, 2024). Research has demonstrated that multimodal learning environments can 
enhance learner engagement and support learning outcomes by providing diverse pathways for 
meaning-making (Sutrisno et al., 2024). These findings suggest that literacy instruction should 
move beyond traditional text-based approaches and incorporate multimodal resources that 
reflect contemporary communication practices. 

Among various multimodal resources, graphic novels have received increasing attention 
for their potential to support literacy development and reading comprehension. By combining 
visual and textual elements within coherent narrative structures, graphic novels provide learners 
with multiple entry points to meaning-making. Previous studies have reported that graphic 
novels support inferential thinking, contextual understanding, and cross-modal reading skills 
through the interaction of images and written language (Ferdiawan et al., 2021). Graphic novels 
have also been recognized for their ability to engage learners who may struggle with 
conventional texts because their visual elements provide contextual support and facilitate access 
to textual meaning (Barter‐Storm & Wik, 2020). In EFL settings, such visual support may help 
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learners overcome linguistic limitations while encouraging more active engagement with 
reading materials. 

Several studies have highlighted the educational benefits of graphic novels. Aziz and Aziz 
(2023) reported improvements in reading engagement and comprehension, while Hajibayova 
and McCorkhill (2021) found that graphic novels supported students’ interpretive abilities. 

Similarly, Wong et al. (2022) emphasized the value of graphic novels as literacy-support tools 
that promote both comprehension and engagement. Nevertheless, previous research has not 
consistently examined graphic novels from a multimodal literacy perspective. Several studies 
have focused on the entertainment, moral, and cultural dimensions of graphic novels (Kim, 
2022; Rohila, 2023; Zukowski, 2023), while their role in supporting the integration of visual 
and textual information in language learning has received comparatively less attention. As a 
result, the processes through which learners combine verbal and visual information during 
reading remain underexplored. 

Despite the growing body of research on graphic novels and multimodal literacy, several 
gaps remain in the literature. First, limited attention has been given to how EFL learners 
integrate visual and textual information when constructing meaning from multimodal texts. 
While previous studies have reported positive outcomes in reading comprehension and 
engagement, fewer studies have explored the cognitive and interpretive processes involved in 
multimodal reading. Second, much of the existing research has been conducted in ESL contexts, 
where learners have greater exposure to English outside the classroom. Consequently, the 
findings may not fully reflect the experiences of EFL learners whose interaction with English 
is largely restricted to academic settings. Furthermore, the dominance of ESL-based research 
limits the applicability of existing findings to EFL contexts, where learners typically have more 
restricted exposure to English. In such contexts, visual-based resources such as graphic novels 
may provide important support for learners experiencing linguistic difficulties (Chen, 2023). 
However, previous studies have not sufficiently examined how EFL learners integrate visual 
and verbal information during multimodal reading, particularly within Extensive Reading 
courses. 

Another limitation concerns the instructional context. Previous studies have primarily 
examined graphic novels as tools for literacy development, motivation, or language learning 
outcomes. However, relatively little research has investigated graphic novels within Extensive 
Reading courses, where students are expected to read independently, engage with texts 
extensively, and construct meaning with minimal instructional support. This context provides 
an important opportunity to explore how learners interact with multimodal texts and how visual 
and textual elements contribute to their reading experiences. Therefore, this study differs from 
previous research by focusing on EFL students’ experiences of integrating visual and textual 

information while reading graphic novels in an Extensive Reading course. Unlike studies that 
primarily examined learning outcomes or instructional effectiveness, the present study explores 
how learners perceive the role of graphic novels in supporting multimodal literacy and reading 
comprehension. By examining students’ meaning-making processes, this study contributes to a 
deeper understanding of graphic novels as multimodal reading resources in EFL contexts. 

This study aims to investigate the role of graphic novels in supporting multimodal literacy 
and reading comprehension among EFL students in an Extensive Reading course at Universitas 
Ahmad Dahlan. Specifically, the study explores how students interpret and integrate visual and 
textual information during the reading process. The scope of this study is limited to 
undergraduate EFL learners enrolled in an Extensive Reading class, with particular attention to 
their multimodal reading strategies, comprehension development, and engagement with graphic 
novels. To address these gaps, this study addresses the following research questions: How do 
EFL students perceive the role of graphic novels in supporting multimodal literacy in an 
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Extensive Reading course? And How do EFL students perceive the contribution of graphic 
novels to reading comprehension in an Extensive Reading course? 

Multimodal Literacy and Graphic Novels in EFL Reading 
Recent studies have emphasized the importance of multimodal literacy in contemporary 

education as learners increasingly engage with texts that combine visual, textual, auditory, and 
digital modes of communication. Multimodal literacy refers to the ability to interpret, produce, 
and communicate meaning across multiple modes rather than relying solely on written language 
(Sutrisno et al., 2024). Research has shown that multimodal texts can support deeper meaning-
making by encouraging learners to integrate information from different semiotic resources. For 
example, Riesco and Grizzle (2022) found that graphic narratives enabled learners to navigate 
complex relationships between images and written language, leading to richer interpretations 
of texts. These findings suggest that multimodal literacy is not merely a technical skill but a 
process of constructing meaning through the interaction of multiple communicative modes. 

The growing use of multimodal texts in educational settings has also been associated with 
increased learner engagement and accessibility. Jamil and Aziz (2021) reported that learning 
materials incorporating visual and digital elements promoted stronger reading habits and greater 
participation among learners. Similarly, Hidayat and Susanto (2020) found that students who 
engaged in the creation of graphic stories developed stronger abilities in visual communication, 
narrative construction, and textual interpretation. These studies indicate that multimodal 
literacy can support both comprehension and active engagement in learning. 

Despite these benefits, several studies have highlighted challenges in implementing 
multimodal literacy practices. Irasuti et al. (2024) emphasized the importance of visual literacy 
in helping learners interpret multimodal texts effectively, while Aziz and Aziz (2023) noted 
that the educational potential of graphic novels may be limited when students and teachers lack 
sufficient visual literacy skills. These findings suggest that the successful use of multimodal 
texts requires not only access to visual materials but also instructional support that helps 
learners interpret and connect visual and textual information. 

Graphic novels also offer valuable insights in education. When used as part of teacher 
training programs, these texts can help preservice teachers develop a stronger understanding of 
visual culture and multimodal pedagogy. This, in turn, prepares them to incorporate graphic 
novels more effectively into their future teaching practices (Kwon, 2020). Moreover, visual 
literacy itself plays a foundational role in the effective use of comics and graphic novels. 
Students who possess stronger visual decoding abilities demonstrate improved recall, 
comprehension, and motivation. Therefore, visual literacy interventions are necessary, 
particularly for learners who struggle with conventional reading tasks (Golding & Verrier, 
2020). 

Reading comprehension is generally understood as the process of constructing meaning 
through the interaction of linguistic knowledge, inferential reasoning, and contextual 
understanding. In multimodal reading contexts, however, comprehension extends beyond 
written language and requires learners to integrate information from both visual and textual 
sources. This perspective is particularly relevant to graphic novels, where meaning is conveyed 
through the interaction of images, text, and narrative structure. Consequently, successful 
comprehension of graphic novels depends not only on linguistic processing but also on learners’ 

ability to interpret and connect visual and verbal information. The literature suggests that 
multimodal literacy plays an important role in supporting meaning-making, engagement, and 
comprehension across multiple modes of communication. However, limited attention has been 
given to how EFL learners integrate visual and textual information when reading graphic 
novels, particularly within Extensive Reading contexts. This gap highlights the need for further 
investigation into students’ experiences of using graphic novels as multimodal reading 

resources to support multimodal literacy and reading comprehension. 
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RESEARCH METHOD  
Research Design  

A qualitative descriptive approach was considered appropriate because the study focused 
on understanding students’ perceptions, experiences, and meaning-making processes when 
interacting with multimodal texts. The study aimed to examine how students interpreted and 
integrated visual and textual information while reading graphic novels and how these 
experiences contributed to multimodal literacy and reading comprehension. Qualitative 
descriptive research enables researchers to investigate phenomena in their natural settings and 
provide detailed accounts of participants’ perspectives (Miles & Huberman, 1994). This 

approach enabled an in-depth examination of students’ experiences with graphic novels and 

their role in supporting multimodal literacy and reading comprehension. Through students’ 

reflections and experiences, the study examined how visual and textual elements contributed to 
comprehension, engagement, and the development of reading strategies within an Extensive 
Reading context. 

Research Participants 
The participants were three undergraduate students in their second semester who were 

enrolled in an Extensive Reading course at the English Language Education Study Program, 
Universitas Ahmad Dahlan. Purposive sampling was employed to select participants who could 
provide relevant information regarding the use of graphic novels in Extensive Reading 
activities. The participants were selected based on the following criteria: (1) enrollment in the 
Extensive Reading course, (2) experience reading graphic novels as part of course activities, 
(3) active participation in reading assignments and class discussions, and (4) willingness to 
share their experiences and reflections during the interview process. Based on the Ahmad 
Dahlan English Proficiency Test (ADEPT) administered at the beginning of their studies, all 
participants demonstrated sufficient English proficiency to engage with the reading materials 
and participate in the interviews. 

Although the number of participants was limited, qualitative descriptive research 
emphasizes the depth and richness of information rather than statistical generalization. The 
selected participants were expected to provide detailed insights into how graphic novels 
supported their multimodal literacy and reading comprehension development. Participation in 
the study was voluntary. Prior to data collection, participants were informed about the purpose 
of the study, research procedures, confidentiality measures, and their right to withdraw from 
the study at any stage without penalty. Written informed consent was obtained from all 
participants. To ensure confidentiality, participants were identified using pseudonyms 
(Participant 1, Participant 2, and Participant 3) throughout the analysis and reporting of 
findings. 

Research Instruments 
Semi-structured interviews were used as the primary research instrument to explore 

students’ experiences of reading graphic novels in an EFL Extensive Reading course. This 

instrument was selected because it allowed participants to describe their experiences, 
perceptions, and interpretations in detail while providing flexibility for the researcher to ask 
follow-up questions when necessary. The interview guide was developed based on the concepts 
of multimodal literacy and reading comprehension identified in previous studies. The questions 
focused on four main areas: (1) students’ experiences of reading graphic novels, (2) the role of 

visual and textual elements in meaning-making, (3) the contribution of graphic novels to 
reading comprehension and reading strategies, and (4) the benefits and challenges of using 
graphic novels in Extensive Reading activities. These areas were aligned with the objectives of 
the study, which sought to explore how graphic novels support multimodal literacy and reading 
comprehension among EFL learners. 
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Data Collection 
Data were collected through individual semi-structured interviews with students who had 

experience reading graphic novels as part of their Extensive Reading course. Prior to the 
interviews, participants were informed about the purpose of the study, the interview procedures, 
and the voluntary nature of their participation. The interviews explored participants’ 

experiences of reading graphic novels, their interpretation of visual and textual elements, and 
their perceptions of the contribution of graphic novels to multimodal literacy and reading 
comprehension. The interviews were conducted individually in a quiet and comfortable setting 
to encourage participants to share their experiences openly. With participants’ consent, all 

interviews were audio-recorded to ensure the accuracy and completeness of the data. Following 
the interviews, the audio recordings were transcribed and reviewed for accuracy prior to 
analysis. To enhance the credibility of the findings, participants were given opportunities to 
review and confirm the researchers’ interpretations of their responses through a member-
checking process. 

Data Analysis  
The data were analyzed using the interactive model proposed by Miles and Huberman 

(1994), which consists of data reduction, data display, and conclusion drawing and verification. 
The analysis began with repeated readings of the interview transcripts to identify meaningful 
statements related to students’ experiences of reading graphic novels, multimodal literacy, and 
reading comprehension. During the data reduction stage, relevant data were selected and 
assigned initial codes. The coding process focused on participants’ perceptions of graphic 

novels, the integration of visual and textual information, reading comprehension, reading 
strategies, engagement, and challenges encountered during reading. Similar codes were then 
grouped into broader categories based on conceptual relationships.  

Following the coding process, thematic categories were developed to represent common 
patterns across participants’ responses. The categorized data were then organized and displayed 
to facilitate interpretation and identify relationships among the themes. This process enabled 
the researcher to examine how graphic novels contributed to multimodal literacy and reading 
comprehension within the Extensive Reading context. In the final stage, conclusions were 
drawn and continuously verified by revisiting the interview transcripts and coded data to ensure 
consistency between the findings and participants’ responses. To enhance the credibility of the 

analysis, member checking was conducted by inviting participants to review the researchers’ 

interpretations of their responses.  

RESEARCH FINDINGS AND DISCUSSION  
Research Findings  

This section presents the findings from interviews with three EFL students enrolled in an 
Extensive Reading course. The findings address the research objective of exploring how 
graphic novels support multimodal literacy and reading comprehension and are presented 
through participants’ interview responses. The interview data revealed that graphic novels 

supported comprehension through the integration of visual and textual information, increased 
engagement in reading activities, and facilitated the use of contextual reading strategies. The 
data also indicated challenges related to reliance on visual elements and differing views on the 
contribution of graphic novels to critical thinking. The findings presented below reflect 
students’ experiences and perceptions within the context of this study. 

Graphic Novels Supported Reading Comprehension Through Visual and Textual 
Integration 

One of the main findings was that participants perceived graphic novels as helpful for 
reading comprehension through the integration of visual and textual information. The interview 
data indicated that visual elements assisted participants in understanding the context, emotions, 
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vocabulary, and narrative development of the stories. For these participants, illustrations 
provided additional cues that supported meaning-making when they encountered unfamiliar 
vocabulary or complex textual information. Participant 1 stated, “With the images supporting 

the story, the use of graphic novels helps me understand the context and emotions in English 
stories.” Similarly, Participant 2 explained, “Graphic novels can bring us into the atmosphere 

of the story through the images, making it easier to understand.” These responses indicate that 

visual elements helped participants interpret narrative events and emotional situations presented 
in the text.  

The interview data also suggested that visual representations supported participants’ 

understanding of vocabulary and textual meaning. Participant 3 stated, “I can understand the 

reading and vocabulary through the visual representation.” Likewise, Participant 2 commented, 

“The sequence of images and the situation in the story make it easier for me to understand 
English texts.” These responses indicate that participants used visual information to interpret 

unfamiliar vocabulary and to follow the meaning of the text. These findings indicate that 
participants perceived graphic novels as multimodal texts that helped them construct meaning 
by combining visual and textual information during the reading process. This integration of 
modes was reported as contributing to their understanding of the stories they read in the 
Extensive Reading course. 

Graphic Novels Increased Reading Engagement and Supported Reading Strategies 
Another important finding was that participants perceived graphic novels as engaging 

reading materials in the Extensive Reading course. The combination of visual and textual 
elements appeared to make reading activities more enjoyable and accessible. Participants 
reported that the visual format attracted their attention and encouraged them to engage with 
English texts. Participant 1 stated, “I feel excited about using graphic novels in the extensive 
reading class.” Similarly, Participant 3 commented, “The visual makes it more interesting and 

makes it not very boring.” These responses indicate that participants viewed graphic novels as 

more appealing than conventional reading materials and associated them with a more positive 
reading experience. 

The interview data also suggested that graphic novels supported the use of contextual 
reading strategies. Participants reported using visual cues, such as illustrations, character 
expressions, and sequences of events, to understand the main ideas and follow the development 
of the story. Participant 2 stated, “I can understand the story’s main idea quickly.” This response 

indicates that visual and textual information were used together to support comprehension 
during reading. These findings suggest that participants perceived graphic novels as engaging 
multimodal texts that encouraged active involvement in reading and supported the use of 
contextual strategies to construct meaning. The integration of visual and textual elements was 
reported as helping participants navigate and understand the stories more easily within the 
Extensive Reading course. 

Graphic Novels Presented Linguistic and Interpretive Challenges 
Although participants generally reported positive experiences with graphic novels, the 

interview data also revealed several challenges. One challenge concerned the tendency to rely 
heavily on visual elements during reading. Participants indicated that visual support sometimes 
influenced how they interpreted the text and could reduce attention to the written language. 
Participant 1 stated, “Depending on the images can limit my own imagination.” This response 

suggests that visual representations may influence how readers construct their own 
interpretations of a story. Similarly, Participant 2 commented, “It might include 

misunderstandings of the illustrations or relying on the pictures without really reading the text.” 

This response indicates that visual elements may occasionally lead to incomplete or inaccurate 
interpretations when readers focus primarily on illustrations rather than the accompanying text. 
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These findings suggest that participants recognized both the benefits and limitations of graphic 
novels. While visual elements were perceived as helpful for understanding the stories, 
participants also acknowledged the importance of balancing attention between visual and 
textual information during the reading process. 

Participants Reported Different Views on the Contribution of Graphic Novels to Critical 
Thinking 

The interview data revealed differing views regarding the contribution of graphic novels 
to critical thinking. While some participants perceived that the integration of visual and textual 
information encouraged them to consider different perspectives, others did not associate 
graphic novels with the development of critical thinking skills. Participant 1 stated, “Through 

interpreting the images and text, graphic novels can help me see different perspectives.” This 

response suggests that the participant viewed the interaction between visual and textual 
elements as supporting reflection and interpretation during reading. In contrast, Participant 3 
stated, “There are no relation nor ties to critical thinking.” This response indicates that the 
perceived contribution of graphic novels to critical thinking was not shared by all participants. 
Rather than demonstrating a common experience, the interview data suggest variation in how 
participants understood the relationship between graphic novels and critical thinking. These 
findings indicate that participants held different perceptions regarding the role of graphic novels 
in supporting critical thinking. The contribution of graphic novels to critical thinking appeared 
to depend on individual reading experiences and interpretations within the context of the 
Extensive Reading course.  

Discussion 
The findings suggest that graphic novels may support multimodal literacy and reading 

comprehension among EFL students in an Extensive Reading course. The interview data 
indicated that participants used visual and textual information simultaneously to construct 
meaning, highlighting the potential of graphic novels as multimodal learning resources. These 
findings can be interpreted within the framework of applied linguistics and language learning 
theories. 

Linguistics Aspect 
The interview data indicated that participants used visual elements to support vocabulary 

comprehension and interpret textual meaning while reading graphic novels. This finding 
suggests that illustrations provided contextual cues that assisted participants in understanding 
unfamiliar vocabulary and following the meaning of the text. In the context of English as a 
Foreign Language (EFL) learning, such visual cues can facilitate language comprehension by 
supporting vocabulary acquisition and sentence-level understanding. The visual representations 
in graphic novels enrich the reading process by connecting linguistic information with 
contextualized images, allowing readers to construct meaning through multiple modes. As 
multimodal texts, graphic novels offer opportunities for learners to engage with language in 
ways that extend beyond written words alone.  

First, in terms of vocabulary (lexical aspects), the findings suggest that images may 
facilitate contextualized vocabulary learning. When students encounter unfamiliar words or 
phrases, accompanying illustrations can provide immediate clues to their meanings, thereby 
enhancing receptive understanding. This concept is supported by Nasrollahi & Daneshfar 
(2018), who stated that vocabulary meaning is more easily grasped when presented in rich 
visual contexts. This is further reinforced by Aqila et al. (2024), who demonstrated that visual 
context in narrative texts helps accelerate the acquisition of new vocabulary in EFL learning. 
With the help of illustrations, students can more effectively build semantic mapping, the 
connection between word forms and conceptual meanings. 
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Second, regarding sentence structure (syntax), participants reported using visual elements 
to interpret grammatical relationships and sentence patterns within the text. Visual narratives 
enable learners to connect specific sentence forms with actions, emotions, or events being 
depicted. This process aligns with the theory of dual coding and multimodal processing (Paivio, 
1986; Mayer, 2001), which suggests that learning becomes more effective when verbal and 
visual information are processed simultaneously. This interpretation is also consistent with 
Rajkhowa (2021), who suggested that multimodal texts can support students’ understanding of 

syntactic relationships through the interaction of visual and verbal modes. Visual sequences in 
graphic novels not only support narrative development but also reinforce grammatical 
structures. Multimodal texts represent lexical and grammatical aspects of verbal language, 
allowing for a more integrated and immersive syntactic experience. Comprehension due to the 
direct association between sentence structures and the visual situations presented in the image 
panels.  

Supporting this, the assertion that graphic novels create an interactive reading 
environment where students engage with both visual and textual information. These materials 
help students synthesize information and make inferences more effectively, ultimately 
enhancing their literacy skills (Ferdiawan et al., 2021). Graphic novels, as multimodal texts, 
enable students to interpret sentence patterns more intuitively through their interaction with 
visual content, allowing grammar to be learned in context rather than in isolation. Additionally, 
from a linguistic perspective, punctuation and graphic structuring, as noted by Dahl (2018), are 
essential to text comprehension. Dahl argues that punctuation marks and graphic units such as 
the “graphic word” or “graphic sentence” define meaning-making hierarchies in written 
language, which may differ from abstract grammatical categories. This interplay between 
graphic and grammatical units highlights how awareness of punctuation and layout contributes 
to understanding written discourse, particularly within visually rich texts like graphic novels. 
Thus, graphic novels provide dual linguistic support, at both the vocabulary and syntactic levels, 
making them effective learning media for developing reading competence and language 
understanding in EFL contexts. 

Multimodal Literacy and Reading Strategies 
The interview data indicated that participants used both visual and textual information to 

understand graphic novels and construct meaning during reading. Participants also reported that 
visual cues helped them identify main ideas, follow story development, and interpret unfamiliar 
content. These findings suggest that graphic novels functioned as multimodal texts that 
supported participants’ reading processes within the Extensive Reading course. The use of 
graphic novels in EFL instruction can be interpreted as supporting contextual reading strategies 
and awareness of narrative structure. Unlike conventional linear texts, graphic novels require 
readers not only to understand the verbal content but also to process visual elements such as 
panel sequencing, character facial expressions, and graphic symbols that convey narrative 
nuances. This process requires readers to develop a holistic understanding of the story through 
both verbal and visual dimensions. This interpretation aligns with the concept of multimodal 
literacy as outlined by (Serafini, 2012), who emphasized the importance of literacy and reading 
skills, including understanding visual images, design elements, written language, and other 
semiotic resources. The participants’ experiences suggest that meaning-making occurred 
through the interaction of multiple modes rather than through written language alone.  

Students in this study demonstrated the ability to integrate information from text and 
illustrations during reading. The findings suggest that participants drew on both visual and 
verbal cues to interpret story events and understand textual meaning. This process reflects an 
important aspect of multimodal literacy, which is increasingly relevant in contemporary 
language education. Callow (2018) also highlighted that interpreting multimodal texts requires 
visual and semiotic awareness, skills that may be developed through engagement with graphic 
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novels. Furthermore, participants reported using visual cues to understand plot development 
and identify the main ideas of a story. This finding suggests that graphic novels may support 
contextual reading strategies by providing visual information that complements written text. A 
similar observation was reported by Yawiloeng (2022), who found that multimodal texts 
provided scaffolding that supported reading comprehension and learner engagement in EFL 
contexts. These findings indicate that graphic novels provided opportunities for participants to 
engage with multiple modes of meaning-making. Rather than relying solely on written 
language, participants reported using visual and textual information simultaneously to construct 
understanding during the reading process. 

Pedagogical Implications 
Pedagogically, graphic novels offer greater accessibility to students with visual learning 

styles and lower reading motivation. The findings of this study indicated that participants 
perceived graphic novels as engaging reading materials that supported comprehension through 
the integration of visual and textual information. This reinforces the role of multimodal learning 
materials as scaffolding tools in EFL. As Aziz & Aziz (2023) point out, graphic novels can 
improve comprehension, enhance vocabulary acquisition, support critical thinking, boost 
reading motivation, and even improve speaking proficiency, making them a valuable tool in 
English language classrooms. However, as highlighted in the findings, a potential challenge lies 
in the overreliance on visuals, which may hinder the development of critical literacy if not 
balanced with explicit instruction in text analysis. This underscores the crucial role of teachers 
as facilitators of multimodal literacy, not only by providing the materials but also by guiding 
students to read images and texts in an integrated manner. As Anis & Khan (2023) argue, 
multimodal strategies should be intentionally designed to accommodate diverse learner needs 
and promote inclusivity through structured pedagogical approaches.  

The perspective of one participant who claimed that graphic novels are irrelevant for 
critical thinking, reminds us that multimodal literacy must be accompanied by explicit 
instruction. Without it, students may remain at the surface level of understanding. Therefore, 
teaching reading through graphic novels must be developed within a framework of visual and 
reflective literacy instruction, as proposed by Kaowiwattanakul (2024), who found that students 
responded positively to multimodal literature when it was used to enhance literary competence 
in a structured learning environment. From a language pedagogy perspective, the use of graphic 
novels holds the potential to be a differentiative learning tool that supports the needs of students 
with visual learning preferences and linguistic limitations. However, as noted by Loyola et al. 
(2024), this approach must be accompanied by explicit teaching on how to interpret multimodal 
texts so that students do not rely solely on illustrations. Their study highlights that graphic 
novels alone do not necessarily improve comprehension unless students are equipped with the 
cognitive tools to decode and reflect on the interplay of image and text. 

When one participant failed to connect graphic reading experiences with critical thinking, 
it signals the importance of teacher intervention in developing reflective literacy. As suggested 
by Aziz & Aziz (2023), the very visual element that enhances engagement can also be a barrier 
when students and teachers lack sufficient visual literacy. Therefore, integrating graphic 
reading activities with guided interpretation and written reflection is essential to foster critical 
engagement and ensure that graphic novels serve not just as entertainment, but as meaningful 
learning resources. The findings also suggest that graphic novels may be most beneficial when 
accompanied by guided multimodal literacy instruction. Activities such as visual-textual 
analysis, guided questioning, reflective discussions, and reading response tasks may encourage 
students to engage more critically with both images and text. Through these activities, students 
can move beyond surface-level comprehension and develop a deeper understanding of how 
meaning is constructed across multiple modes of communication. The findings indicate that the 
educational value of graphic novels lies not only in promoting reading engagement but also in 
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providing opportunities for students to develop multimodal literacy through the integration of 
visual and textual information within EFL reading contexts. 

CONCLUSION  
This study explored the role of graphic novels in supporting multimodal literacy and 

reading comprehension among EFL students in an Extensive Reading course. The findings 
indicated that participants perceived graphic novels as helpful for integrating visual and textual 
information, understanding vocabulary and narrative content, increasing engagement in reading 
activities, and supporting contextual reading strategies. At the same time, participants reported 
challenges related to overreliance on visual elements and expressed differing views regarding 
the contribution of graphic novels to critical thinking. The study contributes to the growing 
body of research on multimodal literacy by providing insights into how EFL students perceive 
and use graphic novels as multimodal reading resources in an Extensive Reading context. The 
findings also suggest the importance of guided multimodal literacy instruction to help students 
critically engage with both visual and textual elements. This study is limited by its small number 
of participants and its focus on a single educational context. Future research may involve a 
larger and more diverse group of participants, different educational settings, and a wider range 
of graphic novels or multimodal texts to provide a broader understanding of their role in EFL 
learning. The findings highlight the potential of graphic novels as multimodal reading resources 
that can support EFL students’ reading experiences when accompanied by appropriate 

instructional guidance. 
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