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INTRODUCTION

English as a Medium of Instruction (EMI) can be defined as the use of English as the
language of instruction for non-English subjects in regions where English is not the primary
language (Macaro, 2018; Lai & Idris, 2025). In recent decades, the use of English as a
Medium of Instruction (EMI) has grown in various countries where English is not the primary
language. EMI has become a global phenomenon and continues to grow in several non-
English-speaking countries, such as Afghanistan, India, Pakistan, China, Japan, Saudi Arabia,
Korea, and Denmark (Khadka, 2025; Wu & Tsai, 2022; Galloway et al., 2020 ). EMI is
considered an important key to opening the door to global opportunities, therefore many
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countries with languages other than English are trying to implement EMI in schools (Nyoni et
al., 2023). The implementation of EMI is part of the internationalization of education and a
response to the demands of globalization. Through EMI, educational institutions are expected
not only to improve students' mastery of academic material, but also to develop the English
language skills necessary to access global information and compete in the international job
market.

The use of EMI in vocational education is increasingly important because vocational
high schools (SMK) play a critical role in preparing students for the industrial world and the
world of work. Vocational schools were established to provide graduates with practical skills
and theoretical knowledge that can be directly applied in the workplace Riyanto et al., (2025).
This is in line with global needs, where the use of English is increasingly common in
technical manuals, technology, certification, and professional communication. However, the
application of EMI in vocational schools differs from that in higher education. A study by
Unsiah et al., (2024) shows that in the context of higher education, EMI is viewed positively
by students and is considered beneficial in improving English language skills and academic
achievement because it is supported by a supportive atmosphere. Vocational school students
have a wide range of English language proficiency levels and require more practical and
contextual learning, thus the EMI approach used in universities cannot be implemented
directly. This is supported by Akmal and Unsiah (2025), who found that vocational high
school students face ongoing challenges in EMI classrooms, including limited vocabulary,
anxiety about speaking, and frequent reliance on their mother tongue, demonstrating the need
for tailored, vocationally oriented EMI practices.

Although the use of EMI in vocational schools is expanding, many students continue to
have limits in their English language skills, particularly in understanding technical vocabulary
relevant to their field of competence, which can impede their academic progress. This claim is
supported by Ardiyanti and Unsiah., (2025), who found that vocational high school students
with limited English vocabulary rely on Google Translate to understand terms related to their
subjects and fields of expertise, indicating that limited vocabulary remains a significant
challenge in academic learning. Students with weak English proficiency may struggle to
perform effectively in EMI-based learning (Yuan et al., 2024). This condition is supported by
the results of the 2025 English Proficiency Index (EPI) from English First (EF), which reveal
that Indonesia ranks 12th out of 25 Asian countries with an average score of 471. Language
difficulties have a significant impact on students' overall comprehension, engagement, and
academic success. Jarar and Kurniawati., (2025) emphasize the importance of language
comprehension in students' ability to absorb reading material and achieve academic success.
On the other hand, teachers face difficulties in balancing content and the use of English as a
foreign language. As a result, teachers must understand the needs and problems of students in
EMI-based learning in order to effectively change teaching strategies, such as using simpler
language.

Many studies have looked at teachers' opinions on using English as a Medium of
Instruction (EMI) and the problems they face in real life. Ojha., (2022) and Rifiyanti & Dewi.,
(2023) found that teachers in general give positive responses to EMI, since they believe it
enhances students' English proficiency and broadens their future employment chances. In
Ojha's study of two teachers in Mahendranagar, they often used their own language to explain
hard topics because students' English was not strong. In the same way, Rifiyanti & Dewi's
research on 37 teachers in Jakarta showed that even though most felt sure about using EMI,
they still had issues like not enough English skills and lack of teaching methods. Mahara.,
(2023) also found good opinions among three English teachers in public schools in Nepal, but
they still had trouble with weak English, little training and tools, students who were not
interested, and not much help from parents or the government.
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Although some studies have explored students' perspectives on the use of English as a
medium of instruction (EMI) and the challenges they face during the learning process,
research on this topic is still limited, especially in the context of vocational high schools
(SMK). Puspitasari and Ishak., (2023) discovered that students in Indonesia typically
responded positively to the use of EMI, despite encountering linguistic and pedagogical
challenges, particularly in understanding the material and participating in class discussions. In
line with these findings, Yuan et al., (2025) found that students in China had good attitudes
regarding EMI and English language acquisition. However, this study found that students
continued to rely substantially on their mother tongue (L1), with code-switching regarded as
vital to assist them in understanding the learning material.

Although various studies on EMI have been conducted globally, research on EMI in
vocational high schools in Indonesia remains very scarce and limited. Existing studies have
largely focused on higher education settings and teachers’ perspectives on the implementation
of EMI, with findings indicating that EMI can lead to a decline in comprehension, an increase
in cognitive load, and a decline in academic achievement (Simbolon, 2021). Consequently,
little attention has been paid to the challenges faced by vocational high school students or the
strategies teachers use to address these challenges in EMI classrooms. This gap is particularly
critical because vocational high school students are currently required to study subject-
specific content as well as English communication skills relevant to the demands of the labor
market. Therefore, understanding how EMI is implemented in vocational education and how
students and teachers address these issues is becoming increasingly important. To date,
research on EMI that simultaneously examines student challenges and teacher strategies
remains limited, particularly in vocational high schools.

To complement the analysis of EMI implementation in vocational schools, this study
uses Spolsky's (2004) language policy model, which includes language practices, language
beliefs, and language management. Language practices refer to patterns of language use that
occur spontaneously in conversation, while language beliefs indicate attitudes, views, and
values related to a particular language. Language management refers to deliberate efforts
made by institutions or individuals to regulate language use through policy.

This study aims to address existing research gaps in English language instruction by
examining the barriers faced by vocational high school students and the strategies teachers
employ during the learning process. This differs from previous studies, which focused on
higher education and emphasized the perspectives of university faculty. This study delves
deeper into the barriers faced by students and how teachers address these challenges in
vocational schools. Thus, this study contributes to a better understanding of how English as a
Medium of Instruction (EMI) is implemented in vocational subjects, where students must
develop both English language knowledge and communication skills relevant to the
expectations of the workforce. Therefore, to clarify the direction of this study, several
research questions are formulated as the main focus as follows: What are the students’
challenges in implementing EMI? And What are teacher’s strategies to overcome the students’
challenges?

RESEARCH METHOD
Research Design

TThis study employed a sequential explanatory mixed-methods design that utilized
both quantitative and qualitative approaches to gain a comprehensive understanding of the
challenges faced by students and the strategies employed by teachers when implementing
EMI. Quantitative data were collected and analyzed first, followed by qualitative data to
complement and enrich the quantitative findings. The sequential explanatory design was
chosen because this study aims to identify the challenges faced by students using quantitative
data, and then investigate how teachers address these challenges through qualitative analysis.
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Questionnaire responses were used to identify the barriers faced by students, while interview
data provided a deeper understanding of the strategies used to overcome these challenges. The
integration of these two data sets provided a more comprehensive picture of the
implementation of EMI in vocational high schools.

Research Participants

This study involved one teacher who implemented English as the medium instruction
and eleventh-grade students at a vocational high school in Malang, East Java, Indonesia. The
student population consisted of 20 classes with a total of 662 eleventh-grade students.
However, not all students participated in EMI-based learning, as EMI was implemented only
in selected classes taught by a teacher who adopted this instructional approach. Consequently,
the research sample consisted of one vocational subject teacher and 85 11th-grade students
who had direct experience with EMI-based learning and met the selection criteria.

Sampling was conducted using purposive sampling, a non-probability sampling strategy
in which participants are deliberately selected based on specific characteristics relevant to the
research objectives. In this study, the selected students were those who had consistent
experience learning through EMI in the classroom. The sample of 85 students was drawn
from three 11th-grade classes representing the Visual Communication Design, Automotive
Electronics, and Light Vehicle Engineering programs. These classes were selected due to time
and resource constraints, and all participating students were taught by the same EMI teacher,
who also conducted the interviews.

This technique was applied because not all teachers and students participated in EMI,
and only those who met the criteria were selected. Requirements for teachers include teaching
vocational subjects, implementing EMI in the classroom, having at least 1-2 years of teaching
experience, and a willingness to participate and share teaching experiences. Students must be
in 11th grade and majoring in visual communication design, automotive electronics, or light
vehicle engineering, have participated in EMI based learning for at least one academic year
and be able to reflect on and share their learning experiences. Since only one teacher
participated in the qualitative phase of this study, findings related to teaching strategies should
be interpreted as reflecting the experiences of that particular teacher and should not be
generalized to other teachers or educational contexts.

Instruments

The questionnaire consisted of 15 items across three dimensions and was adapted from
Ubaidah and Unsiah (2024) to better suit the context of vocational high school students. The
instrument was designed to explore the challenges experienced by students, which were
categorized into three dimensions: language-related, material comprehension, and emotional
and learning environment difficulties. As reflected in the items of the instrument, questions
referring to students’ difficulties in understanding technical vocabulary, writing or speaking in
English, and their use of translation tools. The instrument also covered items related to
students'anxiety of making mistakes when speaking English. Examples of questionnaire items
included “I have difficulty understanding technical terms in English,” “I have difficulty
understanding the material because the teacher speaks English too fast,” “I feel less confident
when lessons are delivered in English.”

The section discussing challenges in understanding the material focuses on students'
difficulties to follow lessons in English as the main topic in the comprehension challenges
section. The problems encountered include the inability to ask questions due to language
barriers, difficulty understanding teachers who speak too quickly, and difficulty
understanding the content of the material and work instructions. Students' feelings during
EMI (English Medium Instruction) learning are discussed in the section on emotional and
learning environment issues. Feelings of insecurity, difficulty interacting with friends, and
lack of opportunities to practice English outside of class are all discussed in this section. All
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items were rated using a five-point Likert scale, ranging from “strongly disagree” (1) to
“strongly agree” (5). The questionnaire was adapted and translated into Indonesian to ensure
that items were clear and easy to understand by vocational high school students. Likert scales
are usually used to analyze attitudes, perceptions, and levels of agreement with certain
statements (Joshi et al., 2015). The questionnaire was reviewed by experts in the field of
English language education to ensure the validity of its content. Before the main data
collection was conducted, the instrument was validated and deemed reliable. The findings of
the validity test showed that all items met the required validity standards. Cronbach’s Alpha
was used to test reliability, and the three dimensions yielded coefficients of 0.605, 0.666, and
0.722, indicating acceptable reliability.

The qualitative interview, adapted from Richards and Pun (2021), comprising seven
questions dealing with teachers’ strategies for addressing students’ challenges in EMI
learning. The interview was conducted using a semi structured format, which allowed data
collection to be more flexible while remaining focused. This approach enabled the researcher
to explore more deeply the teachers' experiences in addressing students' challenges and the
strategies they applied. The interview topics included teacher background, teaching practices
and strategies in EMI, language use and communication, support, and reflection. The
interviews were conducted in Indonesian to allow participant to express their thoughts and
experiences more freely. This was expected to minimize communication barriers and enhance
the accuracy and clarity of the data obtained. These interview questions align with the second
research questions regarding teachers’ strategies for addressing the challenges faced by
students. The interview guide was also reviewed by experts to ensure the clarity, relevance,
and appropriateness of the questions.

Data collections

Data were collected through questionnaires and semi-structured interviews. prior to data
collection, this study obtained permission from the school and informed the participants about
the purpose of the study. A total of 85 11th-grade students majoring in Visual Communication
Design, Automotive Electronics, and Light Vehicle Engineering completed the questionnaire
online using Google Forms after receiving it via WhatsApp. The questionnaire was designed
to identify the difficulties students experienced during EMI-based learning.

Qualitative data were collected through face-to-face semi-structured interviews with the
teacher who implemented EMI-based learning. These interviews aimed to investigate the
strategies used by the teacher to address the problems students faced during the learning
process. With the participants’ permission, the interview was audio-recorded, transcribed, and
analyzed. To ensure data confidentiality, participants’ identities were anonymized and used
solely for research purposes.

Data Analysis

The questionnaire results were analyzed quantitatively using descriptive statistics.
However, prior to analysis, Google Form responses were collected in Excel and then imported
into SPSS (version 22). Each respondent was assigned a unique code based on the Likert scale
(1 = strongly disagree, 5 = strongly agree). The mean score for each dimension was calculated
by averaging the score of all items within the same dimension. To facilitate interpretation,
mean scores were categorized as follows: 1.00 - 2.33 (low), 2.34 - 3.67 (moderate), and 3.68 -
5.00 (high). High average scores indicate that students tend to agree or strongly agree, while
low scores indicate disagreement among students. Because this quantitative analysis relied
primarily on descriptive statistics, the findings were taken as an indication of the level of
difficulty encountered by the students, rather than a measure of the success or impact of EMI
implementation.
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The qualitative were analyzed using thematic analysis, interviews were recorded in
audio-recorded and transcribed. and verified through member checking to ensure accuracy. To
enhance the trustworthiness of the findings, the coding process and theme development were
also discussed with the research supervisor through peer debriefing.. According to Nowell et
al. (2017), thematic analysis is a versatile qualitative research method that can be applied to
various epistemological frameworks and answer various research questions. Repeated
readings of the transcripts were conducted to understand the data thoroughly, followed by
coding of statements based on the teacher's approach. Similar codes were grouped into
broader categories, which were then organized into themes describing the teacher’s strategies
used to address students’ problems during the EMI implementation process. These themes
were then reviewed and refined to ensure consistency with the interview data before being
interpreted based on the research questions. Table 2 illustrates an example of the coding
process, showing how raw data from interviews were organized into initial codes, broader
categories, and main themes.

Table 1
Transcript Code

Transcript Initial Code category Theme
“l study the material in Creating learning material Teacher
advance using Google and materials and preparation pedagogical
look for reading references collaborating with peers planning
before teaching. I also
discuss  with  experienced
teachers to ensure that the
material is appropriate.”
“I explain unfamiliar terms Explaining unfamiliar Language Scaffolding
that often appear in the terms support academic
material so that students can content

2

understand better.

RESEARCH FINDINGS AND DISCUSSION
Research Findings

These findings address two research questions regarding the problems experienced by
students and the strategies teachers employ to address them. Overall, the questionnaire results
indicate that students face challenges across three dimensions: language challenges,
challenges in understanding the material, and emotional and learning environment challenges.
However, among these dimensions, language challenges received the highest score, followed
by students’ reliance on translators. The findings from the interviews further discuss how
teachers use strategies such as translanguaging, language simplification, repetition of
instructions, peer-to-peer teaching, and game-based learning.

This section discusses the research results. Descriptive statistics were used for each
question item, including the mean, minimum, maximum, and standard deviation values. These
statistical findings were utilised to address the first study question about students' learning
challenges. Meanwhile, the interview findings were used to answer the second research
question, which concerned teachers' tactics for resolving student challenges.

Table 2
Mean Dimension of Language Challenges
No Questions N MIN MAX Mean Std. Deviation
1. Q1 85 1 5 2.99 .824
2. Q2 85 1 5 3.06 .850
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3. Q3 85 1 5 3.51 .684

4. Q4 85 1 5 3.88 793

5 Q5 85 1 5 3.18 1.125
SCORE 3,32

The findings of the analysis in table 4.1 for the variable “language challenges” show
that each student has unique challenges. The greatest mean is obtained in Q4 - dependency on
the use of translation (M= 3.88), indicating that students agree with the challenge. This
suggests that their learning process relies heavily on translation. However, the lowest average
is shown in Q1 - difficulty understanding technical vocabulary (M=2.99), indicating that,
while students have challenges when using technical vocabulary in English, their level of
agreement with this challenge is lower than the others. Meanwhile, other indicators, such as
difficulty writing Q2 (M=3.06), difficulty speaking Q3 (M=3.51 ), and fear of making
mistakes when speaking Q5 (M=3.18), were moderate, showing that students agreed with
these challenges, but not as strongly as their reliance on translation.

Table 3
Mean Dimension of Challenges in Understanding the Material
No Questions N MIN MAX Mean Std. Deviation
1. Q6 85 1 5 3.04 1.017
2. Q7 85 1 5 2.99 1.006
3. Q8 85 1 5 3.32 743
4. Q9 85 1 5 3.21 952
5. Q10 85 1 5 3.26 953
SCORE 3,16

The results in the 4.2 table in the second dimension of "challenges in understanding
the material" reveal that students confront a variety of difficulties in understanding the
learning material in English. Q8 had the highest average of the group, with difficulties
understanding task instructions (M=3.32). This statement demonstrates that students agree on
the issues they confront. Q7 has the lowest average - material is difficult to understand due to
language barriers (M=2.99). This demonstrates that students have challenges in various areas,
although their level of agreement is lower than for the other indications. Other factors, such as
professors speaking too quickly Q6 (M=3.04), trouble following practical explanations Q9
(M=3.21 ), and difficulty asking questions when puzzled Q10 (M=3.26), were in the
intermediate range. This demonstrates that students are somewhat in agreement with these
challenges.

Table 4
Mean Dimension of Emotional and Learning Environment Challenges
No Questions N MIN MAX Mean Std. Deviation
1. Q11 85 1 5 3.18 .990
2. Q12 85 1 5 3.15 1.064
3. Q13 85 1 5 3.27 .808
4. Q14 85 1 5 3.14 .990
5. Q15 85 1 5 3.15 1.075
SCORE 3,17

The findings from the fourth table in the third dimension on “emotional and learning
environment challenges” show that students face many non-cognitive challenges that can
affect their comfort when learning based on EMI. The highest average can be seen in Q13 —
Unfamiliarity with the use of EMI in the classroom (M=3.27), indicating that students
strongly agree with the challenges associated with unfamiliarity with using EMI in the
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classroom. Q14 has the lowest average (M=3.14), indicating that students agree with these
challenges but that they are not a major problem for them in the classroom. Meanwhile,
indicators such as lack of confidence in class Q11 (M=3.18), fear of being mocked by friends
Q12 (M=3.15), and lack of support from the surrounding environment for language practice
Q15 (M=3.15) are mild. This demonstrates that students agree with these problems, albeit not
to the same extent as individuals unfamiliar with EMI.

To deepen this study, the interview findings show how teachers have used various
strategies to support learning in the context of EMI. Initial strategies can be seen from how
teachers prepare materials, provide linguistic encouragement, manage the classroom, and
utilize technology to support learning. The qualitative findings describe the actual practices of
teachers in the classroom and the challenges they face with students.

First, when preparing materials, teachers conduct digital research and consult with
active teachers in the classroom to adapt the materials to be given to students. This can be
seen from the teachers' explanations. “I study the material in advance using Google and look
for reading references before teaching. I also discuss with experienced teachers to ensure that
the material is appropriate.” This statement shows that teachers gather content from various
sources to adjust the level of difficulty of the material in EMI-based learning to the students'
skills, making it easier to understand. In the learning process, teachers also provide linguistic
support to students in an effort to overcome the language gap experienced by students. “/
explain unfamiliar terms that often appear in the material so that students can understand
better.”

As mentioned above, teachers help explain technical concepts by simplifying them or
providing additional explanations. Teachers often use their native language (L1) or repeat
instructions to ensure students understand what is being conveyed. “I translate the
explanation into Indonesian and repeat the instructions so that students understand”.
According to the teacher, this strategy was used to encourage students to become more
responsible of what the teacher is saying, and misunderstandings are reduced. This method is
consistent with the scaffolding practice commonly found in EMI classrooms. In addition to
providing linguistic support, teachers use collaborative and technology-based approaches, as
described: “I use small groups and peer tutors to increase student engagement. I sometimes
use assessment games such as Quizizz to make learning more enjoyable.” Because the
learning process is enjoyable, this strategy has the potential to increase student engagement in
the classroom. From this statement, it is clear that teachers do not just set rules unilaterally,
but involve students in making classroom rules. This can help students become more
responsible and disciplined towards the rules or agreements that have been established.

In classroom management techniques, teachers and students reach a mutual agreement
on what is and is not allowed in the classroom during learning activities. In addition, teachers
take a personal approach to students to create a positive environment. “/ made an agreement
with the students at the beginning. If there is a violation of the agreement, the students will do
something that we have agreed upon. I can also repeat instructions, give punishments, or take
a personal approach if necessary.” This sentence shows that teachers do not just set rules
unilaterally, but also involve students in developing classroom rules. This can help students
become more responsible and disciplin.

Teachers use technology to make resources more relevant to students' requirements
when generating and integrating teaching modules, as stated: “I only use books as additional
references. I compile my own teaching materials with the help of Al or other sources, then
combine them in Google Slides, including practice questions and formative and summative
assessments.”. This explanation demonstrates that teachers do more than just rely on books;
they also actively construct teaching materials that are more contextual and tailored to the
peculiarities of their students. Using Al and Google Slides, teachers exhibit their abilities to
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adapt materials and use technology to assist teaching and learning activities in the classroom.
To clarify complex ideas, teachers employ repetition and game-based learning. Teachers will
conduct evaluations to answer any remaining queries about challenging concepts. “I use
repetition and give questions in the form of games. If students have not reached the target, 1
will re-explain the material and conduct an assessment through Google Forms, then discuss
the questions that are considered difficult.”

The adoption of these strategies demonstrates that teacher endeavour to guarantee that
all students comprehend difficult subjects in a gradual and repeating manner. Teachers use
repetition to help pupils enhance their basic comprehension before progressing to more
difficult levels. Lastly, teacher affirmed their usage of L1 as a teaching strategy. According
to the teacher, Indonesian was used when youngsters struggled to understand English
explanations. This was clarified in the statement. “Yes, I use my mother tongue in class when
1 feel that students do not understand my explanations in English. Indonesian greatly helps
students understand the material being presented”. This statement shows that the use of L1 is
an important method applied by teachers in the context of EMI to ensure that students
understand the learning process. This method is not intended to replace English, but rather to
bridge the gap in understanding when students cannot understand explanations in English.

The quantitative and qualitative findings show clear data triangulation between
questionnaire responses and interviews. The questionnaire data show that students face
moderate to high language barriers, particularly dependence on interpreters (M = 3.88),
difficulty understanding task instructions (M = 3.32), and emotional barriers, such as lack of
confidence when learning English (M = 3.18). These findings are supported by teachers'
statements that they often use Indonesian, repeat instructions, explain technical terms, and
apply scaffolding strategies to help students. Teachers' acknowledgment of students' weak
language skills and lack of confidence is consistent with the questionnaire findings. In
addition, teachers' responses to students' difficulties in understanding topics and actively
participating in EMI classes included the use of collaborative learning, repetition of material,
and technology, as revealed in the interviews. Therefore, the similarities between the
questionnaire and interview results support the findings of this study.

Discussion

According to the findings of this study, the biggest challenges faced by students when
implementing EMI in vocational schools are language challenges, especially dependence on
translation, followed by difficulties in understanding learning materials and emotional and
learning environment challenges. To overcome these challenges, teacher use various
strategies, including adapting materials, providing linguistic assistance, using the mother
tongue (L1 ), repeating instructions, collaborative learning, agreement-based classroom
management, and utilizing technology to support learning. These findings are consistent with
Spolsky's framework, which focuses on the dynamic interaction between language practices,
beliefs, and language management. Within this perspective, students' dependence on
translation and limited productive use of English reflects adaptive and pragmatic language
practices.

In Spolsky's (2004) approach, language practices do not always reflect explicit policies
but develop naturally in response to the communicative demands of speakers in the classroom.
This statement is in line with the findings of Ojha (2022) and Rifiyanti and Dewi (2023), who
found that even though EMI is implemented institutionally, classroom practices remain
dominated by the use of the mother tongue (LI). To ensure understanding of the material,
Indonesian-language vocational schools serve as the primary tool for bridging students'
understanding of technical and procedural vocational material. The practice of code-switching
that occurs in the classroom is not a failure in learning in the implementation of EMI, but
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rather a communication strategy to ensure smooth learning. Students tend to switch to
Indonesian when faced with complex instructions or technical terms that are unfamiliar in
English. This pattern is consistent with the findings of Yuan et al. (2025), which show that the
use of the mother tongue (LI) in the context of EMI serves as a mechanism to reduce
cognitive load, especially in content-based learning.

The findings are in line with Hammou and Kesbi (2023) who found that code-switching
is often used to explain abstract or technical concepts. In the context of vocational schools,
where accurate understanding of procedures is crucial, this practice becomes increasingly
relevant and functional. Furthermore, restrictions on the productive use of English, such as
asking questions or expressing opinions, indicate that EMI is still underutilized as an
academic communication technique in the classroom. English remains a medium of
instruction, but it is not yet used as a language of two-way communication between teacher
and students. Manan and Hajar (2024) found that EMI is often teacher-centered and focuses
only on the delivery of information. Therefore, language activities in EMI classrooms in
vocational schools that teach English and Indonesian have different purposes: English is used
for teaching or delivering material, while Indonesian is used to aid student comprehension.

In Spolsky's (2004) approach, language practices do not always reflect explicit policies
but develop naturally in response to the communicative demands of speakers in the classroom.
This statement is in line with the findings of Ojha (2022) and Rifiyanti and Dewi (2023), who
found that even though EMI is implemented institutionally, classroom practices remain
dominated by the use of the mother tongue (LI). To ensure understanding of the material,
Indonesian-language vocational schools serve as the primary tool for bridging students'
understanding of technical and procedural vocational material. Viewed through Spolsky’s
(2004) language policy framework, students’ reliance on translation reflects their language
practices, as they frequently switched between English and Indonesian to facilitate their
understanding during EMI learning. Students’ anxiety about making mistakes and their lack
of confidence in using English reflect their language beliefs, which influenced their attitudes
toward and participation in EMI classrooms. Meanwhile, the teacher’s use of translanguaging,
repetition, simplification of technical terms, peer support, and game- and technology-based
learning represented language management, as these strategies were deliberately employed to
facilitate students’ comprehension and participation during EMI implementation.

The practice of code-switching that occurs in the classroom is not a failure in learning in
the implementation of EMI, but rather a communication strategy to ensure smooth learning.
Students tend to switch to Indonesian when faced with complex instructions or technical
terms that are unfamiliar in English. This pattern is consistent with the findings of Yuan et al.
(2025), which show that the use of the mother tongue (LI) in the context of EMI serves as a
mechanism to reduce cognitive load, especially in content-based learning. A study by
Hammou and Kesbi (2023) on science teachers also shows that code-switching is often used
to explain abstract or technical concepts. In the context of vocational schools, where accurate
understanding of procedures is crucial, this practice becomes increasingly relevant and
functional. Furthermore, restrictions on the productive use of English, such as asking
questions or expressing opinions, indicate that EMI is still underutilized as an academic
communication technique in the classroom. English remains a medium of instruction, but it is
not yet used as a language of two-way communication between teacher and students. Manan
and Hajar (2024) found that EMI is often teacher-centered and focuses only on the delivery of
information. Therefore, language activities in EMI classrooms in vocational schools that teach
English and Indonesian have different purposes: English is used for teaching or delivering
material, while Indonesian is used to aid student comprehension.

In addition to language practices context, the research results reflect second language
policies, particularly language beliefs. Lack of confidence, anxiety about making mistakes,
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and inability to learn English all indicate that English is viewed as a difficult and unsafe
academic language to use in the classroom. In Spolsky's (2004) theory, these linguistic beliefs
have a significant impact on language use practices. These findings are in line with the
research by Yuan et al. (2025), which found that even though students showed positive
attitudes toward EMI, they still felt anxious when they had to actively use English in content
learning. This belief is also influenced by the vocational school environment, which
emphasizes practical skills and work readiness. Students prioritize vocational knowledge over
language performance. This condition supports the findings of Puspitasari and Ishak (2023),
which reveal that a positive attitude toward EMI doesn't always translate into active
participation, especially when students believe that their language skills do not meet academic
demands. Therefore, students' language beliefs in a vocational context shape an instrumental
approach to English, viewing it as a secondary tool rather than the main learning objective.

In response to challenges arising from students' language practices and beliefs, teacher
implemented various forms of language management through contextual pedagogical
strategies. The use of code-switching, repetition of instructions, simplification of technical
terms, and conscious use of Indonesian were applied to ensure the achievement of learning
objectives. From Spolsky's perspective, these actions reflect unwritten micro-language
policies, which are crucial for the effectiveness of EMI. These findings are in line with the
research of Rifiyanti and Dewi (2 023) and Ojha (2022), which emphasize that language
flexibility is a realistic form of EMI management in the context of EFL..

In addition to language management, teacher used collaborative and technology-based
learning practices to increase student engagement. Group work, peer tutoring, and game-
based assessment have been shown to help create a safer and more supportive learning
environment (Mahara, 2023; Hammou & Kesbi, 2023). These strategies show that language
management in the context of EMI in vocational schools is not only about choosing a medium
of instruction; it is also about creating pedagogical conditions that allow students to be
exposed to English gradually, meaningfully, and in accordance with their vocational needs.

The implications of the above statement suggest that the implementation of EMI in
vocational high schools should be directed towards a flexible and contextual approach that
incorporates translanguaging activities as an important component in the learning process.
According to Kamila and Unsiah (2024), translanguaging is an approach to ensure student
understanding by combining English and Indonesian. The use of English and Indonesian does
not need to be separated directly, but should be used strategically to help students adapt to the
use of English and improve their understanding of technical and procedural information. In
practice, translanguaging can be used to introduce English terms while providing conceptual
explanations in Indonesian, to repeat instructions bilingually, and during group discussions.
This strategy can help students focus on mastering occupational competencies while gradually
exposing them to English.

These findings indicate that translanguaging serves as a pedagogical bridge to support
the sustainability of EMI. Furthermore, English translanguaging can be combined with
repetition strategies to help students understand complex learning material, reduce cognitive
load, and reinforce understanding through repeated opportunities to hear, analyze, and recall
information. Thus, combining these two strategies creates a more supportive and inclusive
learning environment, especially for students with limited English proficiency. These findings
are consistent with (Rahman & Hu, 2025) which states that translanguaging strategies
implemented by teachers can improve students’ understanding of the material while
encouraging more active interaction during the learning process.

CONCLUSION
The purpose of this study aimed to explore the challenges that vocational high school
students have when implementing EMI, as well as the techniques that teachers use to solve
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these challenges. The findings show that students struggle with limited English ability,
understanding the learning material, following class directions, and confidently using English
during learning activities. To overcome these challenges, teachers used a variety of strategies,
including language simplification, translanguaging, repeated instructions, and engaging
learning activities. These findings emphasise the relevance of adaptable teaching approaches
and institutional assistance in easing the implementation of EMI in vocational schools.
Therefore, the findings should be interpreted as context-specific and should not be
generalized to all vocational schools or the other teachers Further research is recommended to
involve multiple teachers and schools to provide a broader understanding of EMI
implementation in various vocational education contexts.

FUNDING

This research received no external funding from governmental, commercial, or nonprofit
funding agencies. All activities related to study design, data collection, analysis, interpretation,
and manuscript preparation were conducted using resources available to the authors and their
institutions. The authors declare that no funding body influenced the research process or
publication decisions.

INFORMED CONSENT STATEMENT

Participation in this study was entirely voluntary. All participants were informed about the
study’s purpose, procedures, potential risks, and benefits before participation. Their identities
and information were kept confidential and used solely for research purposes. Participants
were informed of their right to withdraw at any time without penalty, and informed consent
was obtained prior to data collection.

DATA AVAILABILITY STATEMENT

The data supporting the findings of this study are not publicly available due to privacy,
confidentiality, and ethical obligations concerning the participants. Access to the dataset may
be granted upon reasonable request to the corresponding author, subject to case-by-case
consideration and approval by the appropriate institutional ethics review board to ensure
compliance with ethical requirements and participant consent.

REFERENCES

Akmal, M. M., & Unsiah, F. (2025). Speaking challenges and strategies in English medium
instruction (EMI): Integrating language learning with vocational skills for vocational
high school students. Journal on English as a Foreign Language, 15(2).
https://doi.org/10.23971/jefl.v1512.9806

Galloway, N., Numajiri, T., & Rees, N. (2020). The ‘internationalisation’, or ‘Englishisation’,
of higher education in East Asia. Higher Education, 80(3), 395-414.
https://doi.org/10.1007/s10734-019-00486-1

Han, Z. (2023). In English medium instruction you can walk and chew gum. Frontiers in
Psychology, 14, Article 1134982. https://doi.org/10.3389/fpsyg.2023.1134982

Jarar, S. P., & Kurniawati, F. (2025). Language barrier and its impacts on motivation and
academic achievement among international students at Universitas Indonesia. Jurnal
Pendidikan Humaniora, 13(1), 44-56. https://doi.org/10.17977/um011v13i112025p44-56

Kamila, A. S., & Unsiah, F. (2024). Pre-service teachers’ perspectives on the use of
translanguaging at vocational high school. International Young Scholars Journal of
Languages, 7.

Khadka, B. K. (2025). English medium instruction in South Asia: Addressing equity and
inclusion in education. AMC Multidisciplinary  Research  Journal, 4(1).
https://doi.org/10.3126/amrj.v411.78677

JOLLT Journal of Languages and Language Teaching, October 2026. Vol. 14, No. 4 | 1454



Purwanto, Unsiah, & Razali Students’ Challenges and Teacher’s Strategies .....

Kurniati, M. (2023). Students’ perceptions of English medium instruction (EMI) in secondary
school bilingual classes: A case study. Jurnal Pendidikan Bahasa dan Sastra, 23(2).
https://doi.org/10.17509/bs_jpbsp.v23i2.68687

Lai, H., & Idris, H. B. (2025). A review on English-medium instruction (EMI) in teaching and
its effects on university students’ English proficiency and content learning. Forum for
Linguistic Studies, 7(1). https://doi.org/10.30564/fls.v711.8107

Macaro, E. (2018). English medium instruction: Content and language in policy and practice.
Oxford University Press.

Mahara, K. K. (2023). Implementing English medium instruction in Nepalese public schools:
Teachers’ perceptions. KMC Journal, 5(1). https://doi.org/10.3126/kmcj.v5il.52454

Manan, S. A., & Hajar, A. (2024). Understanding English medium instruction (EMI) policy
from the perspectives of STEM content teachers in Kazakhstan. TESOL Journal, 15(4),
Article e847. https://doi.org/10.1002/tes].847

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. J. (2017). Thematic analysis: Striving
to meet the trustworthiness criteria. International Journal of Qualitative Methods, 16(1),
1-13. https://doi.org/10.1177/1609406917733847

Nyoni, P., Ahmed, R., Philogene, M., & Khaing, T. (2023). Implementation of English as a
medium of instruction policy in schools: A systematic review. Open Journal of Social
Sciences, 11. https://doi.org/10.4236/1ss.2023.1112030

Ojha, J. R. (2022). Attitudes of secondary level teachers towards EMI in English medium
schools of Mahendranagar. Journal of Bhuwani Shankar, 1.

Rahman, A. S., & Unsiah, F. (2025). Students’ perceptions of Google Translate use in English
learning: Vocational high school context. Journal of English Education and Linguistics
Studies, 12(1). https://doi.org/10.30762/jeels.v12i2.5000

Rahman, M. M., & Hu, G. (2025). Translanguaging and trans-semiotizing in English-medium
classrooms: Upholding university’s policies or constructing knowledge? Linguistics and
Education, 87, Article 101424. https://doi.org/10.1016/j.linged.2025.101424

Richards, J. C., & Pun, J. (2022). Teacher strategies in implementing English medium
instruction. ELT Journal, 76(2), 227-237. https://doi.org/10.1093/elt/ccab081

Rifiyanti, H., & Dewi, D. U. (2023). English as a medium of instruction (EMI) in learning
practice: Perspectives and strategies of educators. Tamaddun: Jurnal Bahasa, Sastra
dan Budaya, 22(2). https://doi.org/10.33096/tamaddun.v22i2.551

Riyanto, S., Mudofir, & Rohmadi, Y. (2025). Analysis of the alignment between vocational
high school (SMK) study programs and the competency needs of the workforce based
on regional requirements: A case study in Bogor. Jurnal Ilmu Manajemen, 13(1).
https://doi.org/10.56457/jimk.v13i1.611

Simbolon, N. E. (2023). English medium instruction (EMI) in higher education: Insights from
Indonesian vocational lecturers. Journal of Ultimate Research and Trends in Education,
5(1). https://doi.org/10.31849/utamax.v5i1.9973

Spolsky, B. (2004). Language policy. Cambridge University Press.

Ubaidah, R., & Unsiah, F. (2024). EMI in higher education: Exploring students’ challenges
and strategies in ELT classroom. International Young Scholars Journal of Languages, 7.

Unsiah, F., Mukminatien, N., Anugerahwati, M., Astuti, U. P., & Megawati, F. (2024).
Students’ voices in English medium instruction based on lengths of English exposure.
MEXTESOL Journal, 48(2).

Wu, J.-F., & Tsai, H.-L. (2024). Research trends in English as a medium of instruction: A
bibliometric analysis. Journal of Multilingual and Multicultural Development, 45(5),
1792—-1811. https://doi.org/10.1080/01434632.2022.2088767

JOLLT Journal of Languages and Language Teaching, October 2026. Vol. 14, No. 4 | 1455



Purwanto, Unsiah, & Razali Students’ Challenges and Teacher’s Strategies .....

Yuan, L., Fang, F., & Hu, G. (2024). Are students prepared and supported for English
medium instruction in Chinese higher education to promote educational equality?
System, 125, Article 103423. https://doi.org/10.1016/].system.2024.103423

JOLLT Journal of Languages and Language Teaching, October 2026. Vol. 14, No. 4 | 1456



